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Abstract 
The purpose of this study is to explore the patterns of racial inclusions and exclusions in 
elementary social studies textbooks. To do this, a case study was performed on United States 
History, Canada, Mexico, & Central America (Harcourt, 2003), which is a textbook by a major 
publisher adopted by a central North Carolina school system. The study looked at each instance 
of racial interaction in the textbook, and explored the type of resource (text, primary source, 
etc.), the context of the inclusion, the racial group(s) mentioned, and the type of inclusion 
(stereotype, marginalization, partial accuracy, accurate, hero making, and villain making). 
Overall, there were strong biases against racial minorities portrayed in this book, which leads to 
the conclusion that work needs to be done to improve portrayals of these groups in historical and 
modern contexts in order to best meet the needs of our students.  
Keywords: elementary social studies, social studies textbooks, hero making, villain 
making, culturally relevant pedagogy, culturally sustaining pedagogy 
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The Status of Racial Representations in North Carolina Elementary Social Studies Textbooks 
Social studies curricula across the United States are very simplified (Loewen, 2008). 
However, they should, instead, be complex, layered, and abstract, like the events that they 
represent. However, according to Rogers Stanton: 
Much of the [social studies] curriculum is controlled by a handful of textbook publishers, 
which submit to political pressures from conservative states like Texas, and movements 
to advance cultural literacy, back to basics reform, standards-based education, and 
common core learning, which can lead to a narrowing of curriculum that potentially 
dilutes the influence of diverse peoples. (2012, p. 176)  
As I have noticed in my encounters with history curricula and courses, in my own 
schooling and my work as a teacher candidate in North Carolina elementary schools, social 
studies classes cover standard narratives of commonly known events in history. For example, 
students study topics like the “beginning” of the United States and the first Thanksgiving and the 
Revolutionary War peppered with heroes like George Washington. They learn about the Civil 
War framed in such a way that it appears the South was fighting for states’ rights. World War II, 
the dropping of the atomic bomb on Hiroshima, and the success of the United States in the war 
immediately thereafter are seen as indisputable facts. Finally, the Civil Rights Movement is 
framed with a sole focus on Dr. Martin Luther King, Jr. and other stereotypical heroes of the 
time. Instead, our elementary schools’ social studies curricula should be digging deeper into the 
history of our nation. Students should be taking a critical lens to the material and information 
they are presented, instead of being encouraged to blindly accept the words written on the pages 
of textbooks (Loewen, 2008). 
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 These standard narratives create inaccurate and misrepresentative interpretations of 
“history” (Loewen, 2008). It must be noted that problematic behaviors initiated by white, 
European immigrants toward the Native Americans (enslavement, unrightfully taking land, etc.) 
are rarely mentioned at the end of November or at our classroom Thanksgiving parties (Loewen, 
2008). Additionally, there exists a widespread failure to recognize the faults in the United States’ 
founding fathers, like the prevalence of slave ownership among them (Merkel, 2011-2012). 
Students rarely review rampant pro-slavery primary sources from the Civil War-era Confederacy 
(Agostinone-Wilson, 2012). According to Agostinone-Wilson, “A common belief promulgated 
within neo-confederate circles, including recent history textbooks, is that the Civil War wasn’t 
about racism or slavery, but about rights and property (the fact that slaves WERE considered 
property provides a convenient philosophical ‘out’ in such cases)” (2012, p. 293). Students are 
not presented with primary sources that demonstrate otherwise, like these lines from the “Corner 
Stone” Speech by Alexander H. Stephens (Vice President of the Confederacy): 
Our new government is founded upon exactly the opposite idea [of the equality of races]; 
its foundations are laid, its corner- stone rests, upon the great truth that the negro is not 
equal to the white man; that slavery subordination to the superior race is his natural and 
normal condition. (Cleveland, 1886, p. 717) 
Scarcely are the students in our public schools educated on the deaths and illnesses caused by the 
dropping of the atomic bomb on Hiroshima and Nagasaki, or on the sheer existence of Japanese 
American internment camps. The discussion of African American heroes rarely extends past the 
“typical” key figures of the Civil Rights Movement (Martin Luther King, Jr., Malcolm X, and 
Rosa Parks)—and into famous African American musicians, scientists, and leaders (Council 
Interracial Books for Children, 1977). 
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 So, what is missing? These narratives are created without the inclusion of Latinx, Native 
American, Asian, Pacific Islander, African American, and multiracial voices. Oftentimes in my 
work in schools it has seemed that whitewashed historical narratives are used to promote the 
superiority of whiteness while excluding all other accounts from the classroom. In turn, this 
practice also excludes the lives of students who eventually become adults and leaders. The 
purpose of this paper is to explore the inaccurate representations of history in an elementary 
school social studies textbook to understand if and how history is used to create a power dynamic 
whereby whiteness is given the standard of “good” and “desirable,” while the excluded races are 
placed in the “other,” “bad,” and “unimportant” categories. 
According to the National Center for Education Statistics, in 2012, the racial makeup of 
students enrolled in public schools in the United States was as follows: 51% white, 16% black, 
24% Hispanic, 5% Asian/Pacific Islander, 1% Native American/Alaska Native, and 3% with 
multiple races (2015). Why does it seem, then, that our commonly taught historical narratives do 
not accurately represent the lives of the students present in our classrooms? In this paper, I will 
explore (in the context of a North Carolina-adopted elementary history textbook for 5th grade) 
the prevalence of whitewashing of the American social studies curriculum, the exclusion of non-
white perspectives in the creation of historical narratives, and the “hero making” (Loewen, 2008) 
process that has occurred in the creation of these narratives in regard to white figures. 
What is Race? 
According to Loewen (2008), “Race is the sharpest and deepest division in American 
life” (p. 136). By definition, race is a socially constructed phenomenon that does not exist 
without the value that other humans put on it, and the humans who place the value on it are the 
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ones who decide what race means. Race as a social construct is also used to give power to some 
groups while taking power from others (Banks, 1995).  
This social construction of race is, in turn, used to deconstruct and reconstruct knowledge 
of what it means to be a certain race throughout history (Banks, 1995). This means that certain 
groups can fall into and out of a certain racial category, depending on the demands of the times. 
This is exemplified in the late-19th and early-20th century United States, where a united white 
race did not exist as it does today—instead, Western, and Eastern and Southern European 
descendants were categorized separately in regards to differences in superiority ranking (Banks, 
1995).  
What is Hero Making? 
 “Hero making” is a term coined by Loewen (2008). “Heroification,” he says, “is a 
degenerative process (much like calcification) that makes people over into heroes” (Loewen, 
2008, p. 11). This process surfaces as a common theme in our social studies standard course of 
study in the elementary grades. Students are consistently presented with surface-level, 
whitewashed “facts” about historical figures in order for those people to be portrayed as heroes 
(Loewen, 2008). Instead, classrooms should be full of rich and complex narratives made up of 
voices of multiple perspectives. 
Perhaps the most glaring and common of these instances of myth-making regards 
Christopher Columbus. Columbus is regularly perceived as the founder and discoverer of a land 
that, in actuality, already existed and was already inhabited. Additionally, narratives about him 
are rarely accompanied with information about capitalistic and violent ventures. This is an 
example of “hero making” in its raw form. People, usually white, and of European descent, are 
stripped of their less-desirable traits and instead remembered as a heroes for things they did not 
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necessarily do or accomplish. The negative aspects of a person are removed in order to create a 
figure for others to admire for false reasons (Loewen, 2008). 
What is Villain Making? 
 “Villain making,” by my own definition, then, is the logical opposite of “hero making” as 
defined by Loewen (2008). It is a similar degenerative process, but instead of being turned into 
heroes, people are egregiously turned into villains. Let us return to the example of Japanese 
internment camps. I have noticed in my own schooling that when this subject is addressed in 
social studies classes, it is rarely treated as a mistake, or as the systematic removal of a group’s 
human rights by the United States government. Instead, it was taught to me as something 
necessary—the Japanese Americans needed to be locked away because they were a danger to 
society. 
  A similar process occurs today with Islamic groups. Instead of being treated as humans, 
people of the Muslim faith are regarded as people to be feared. The elementary social studies 
curriculum in North Carolina rarely focus on history outside of the United States and Western 
Europe (and at times other countries that were dominated by those regions), so Middle Eastern 
groups are often viewed as exotic and foreign. In my daily life, I have observed that this deadly 
concoction of fear and the unknown produces a villain-making culture in the United States 
whereby too often, people who go to mosques and wear hijabs are regarded as terrorists in their 
own homes by the widespread media, schools, and the general population. 
Why is this a Problem? 
 Sciurba (2014) says, “Educators and scholars sometimes overlook students’ perspectives 
on their own powerful experiences with texts” (p. 308). For me, this statement underscored why 
racial and ethnic considerations in social studies texts, along with accurate portrayals of history, 
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are necessary. Students bring their own lives and perspectives to every text they encounter. If the 
texts we are using in the classroom do not reflect the diverse lives and experiences of our 
students, how can we expect them to be engaged in learning? Gray (2009) says that students 
should be able to “see themselves” (p. 472-473) in the literature they consume. I would argue 
that this point should be extended to historical narratives and the social studies curriculum—
students should be able to see themselves and their personal history in the figures and events they 
learn about in the classroom. 
Why Does it Matter? 
 Maya Angelou said, “History, despite its wrenching pain, cannot be unlived, and if faced 
with courage, need not be lived again” (Oliver, 2004). As previously stated, the narratives 
presented in our social studies classes must represent students and their experiences. However, in 
addition to this need for representation of all students in the classroom, we cannot expect history 
to stop repeating itself if people are not exposed to accurate representations of our nation’s past. 
Research Questions 
1. In elementary social studies textbooks, how are historical narratives portrayed inaccurately, 
and/or whitewashed? 
2. How are minority voices and perspectives included in, or excluded/marginalized from 
historical narratives in elementary social studies textbooks? 
3. How are certain groups made into heroes or villains in elementary social studies textbooks? 
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Survey of Literature 
This section will explore current research on the portrayal of various racial groups in 
social studies textbooks1. This research, categorized by racial and ethnic groupings, suggests that 
stereotypical, negative representations of non-white groups are very prevalent in current United 
States History textbooks.  
Native Americans 
Over time, textbooks have become a sort of “new colonizer” for Native American 
peoples in the context of United States history (Rogers Stanton, 2012, p. 173). According to 
Rogers Stanton, “In general, throughout the history of formal, organized, public education in this 
country, the experiences, histories, and ways of knowing of Native peoples have been largely 
ignored” (2012, p. 179). This form of new colonization begins with the perceived beginning of 
the United States. According to Rogers Stanton, “…textbook writers, curriculum designers, and 
publishers assume (or intentionally reinforce) that American history is tied to formal U.S. 
government” (2012, p. 176). This attitude that the United States began with the first official 
government completely erases a history of people that were on this land for thousands of years 
before the Europeans arrived. Furthermore, it strictly ties the history of the United States to the 
history of white men, which in addition to Native Americans, excludes many other minority 
groups from our history from the start (African Americans, Latin Americans, etc.).  
Additionally, the problem is not just the lack of inclusion, but the way in which Native 
American groups are portrayed when they are included in texts. Rogers Stanton says, “History 
texts rarely discuss the role of Native peoples in terms of U.S. history beyond the 1890 massacre 
                                         
1 The textbooks explored by the following authors do not cover a specific age group and are 
generally not focused on elementary-level books, as much research does not currently exist on 
this topic at this time (see “Limitations”). 
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at Wounded Knee, which is often considered the end of tribal political influence and, in some 
texts, the end of the American Indian altogether” (2012, p. 176). This demonstrates that books 
generally disregard Native Americans as modern peoples with modern political influence, which 
further marginalizes these groups. Additionally, texts rarely describe Native Americans in the 
present tense, but consistently frame them as groups of people that solely existed or mattered in 
the past, which further excludes their roles in the establishment of the United States as we know 
it today (Rogers Stanton, 2012). 
The problematic methods of portrayal extend beyond the relationship of Native 
Americans to the past. More often than not, Native American groups are fully categorized by 
their relationships and interactions with white people, and far too frequently, these interactions 
portray white people as heroes. According to Rogers Stanton (2012): 
Popular topics such as Columbus’ landing, the First Thanksgiving, Westward Expansion, 
and Custer’s Last Stand all rely upon such cross-cultural encounters. Furthermore, these 
events, and their often disastrous results (i.e. disease, mass killings, etc.) are frequently 
portrayed as inevitable features of American progress. (p. 177) 
These instances demonstrate classic acts of hero-making and whitewashing. Here, 
white/European narratives and viewpoints dilute history, which silences the voices and 
perspectives of Native American groups. White figures (Columbus and other “leaders”) are 
portrayed as heroes, while Native Americans are the villains needing to be stopped, and the 
methods of doing so do not matter as long as the end goals are met. Furthermore, “Textbook 
discourse…tends to position Native peoples as overly aggressive or as excessively dependent” 
(Rogers Stanton, 2012, p. 177). This extends the dichotomous relationship of white/European 
people as “heroes” and Native Americans as “villains.” 
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 Finally, it must be noted, “while globalization is often portrayed as exciting and 
beneficial, for diverse peoples, particularly for Indigenous peoples, such a movement potentially 
threatens cultural survival given the focus on human similarities as opposed to distinct cultural 
variability” (Smith, 1999, as cited in Rogers Stanton, 2012, p. 178). From the perspective of the 
white, Western world, globalization means capital benefits as well as spreading cultural practices 
and norms (the English language, for example). In contrast, for groups of people that do not fit 
that rigid classification, globalization results in assimilation and stripping of traditions and 
culture. 
African Americans 
It has become increasingly clear that schools have failed and refused to educate students 
on the realities of racism in the United States today and throughout history. According to the 
CIBC Racism and Sexism Resource Center for Educators (1977), “Textbooks, too, have played 
their part in legitimizing theories of white superiority. While it is true that newer texts do include 
more information about Black people, this is usually offered from a white perspective, and barely 
touches upon Black oppression” (p. 17). Similarly to Native Americans, the CIBC Racism and 
Sexism Resource Center for Educators (1977) finds that throughout history, African Americans 
have been almost solely mentioned in the context of their relationship to white people.  
According to Knight (2012), “Understanding the policies and practices of the first half of 
the twentieth century is essential to understanding the roots of modern racism. Textbooks are 
often silent on this topic; yet, even today, all of our lives are defined in some way by the 
persistence of institutional racism in our society” (p. 217). This sentiment is underscored by 
failure of social studies textbooks to establish historical contexts for the current state African 
American and racial relations. Often, books jump from the end of the Reconstruction Era to the 
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beginning of the Civil Rights Movement without any information about racial tensions and racist 
practices and laws in between. By excluding these realities from textbooks, publishers are 
removing entire eras of our nation’s history. Additionally, while perhaps mentioning racism, 
textbook publishers and writers regularly exclude the realities of what racial tension, violence, 
and discrimination looked like at this time (the mid-1900s, before, and after) (Knight, 2012). 
Knight (2012) writes: 
Although the textbooks mention race riots and the activity of the Ku Klux Klan, our 
history of individual hostility and overt, individual racism is almost invisible. White 
supremacy as a commonly occurring attitude and white privilege as a societal reality are 
both mentioned only indirectly in the textbooks. With a few exceptions, the textbooks 
present evidence of racism in a very passive, neutral tone. In other words, we have 
segregation without racial actors, victims of violence without victimizers (with the 
exception of the KKK). While the textbooks do feature several prominent Civil Rights 
leaders, they give very little attention to the resistance efforts of ordinary African 
Americans. (p. 230) 
According to Knight (2012), the lack of context surrounding the Civil Rights Era and the 
persistent racism afterwards allows racism to continue unquestioned, unanalyzed, and without 
criticism. This attitude toward racism allows it to seem as if nothing is wrong with the system, 
which invalidates the lives and experiences of African Americans in our classrooms, their 
families, and their ancestors throughout history. These attitudes also whitewash and dilute our 
nation’s history. By refusing to acknowledge the realities of discrimination, violence, and hate, 
textbook writers and publishers are not acknowledging the non-white perspective of history 
(Knight, 2012). 
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For these things to change, “[The textbooks] must report honestly on the status and 
treatment of Black people; they must include the Black response to, and perspective on, that 
treatment; and they must eliminate all rationalizations which serve to excuse the responsibility of 
white society” (CIBC Racism and Sexism Resource Center for Educators, 1977, p. 17). This can 
be applied to all minority races. In order for groups to be accurately portrayed in textbooks, 
publishers must include all sides of history—oppression, privilege, hurt, hate, and all. However, 
the possibility of this does not look promising. According to Knight (2012), “Whites are actually 
afraid that what they call ‘reverse discrimination’ could cause them to lose the privileges that 
they have taken for granted. They are afraid of losing the dominance of their language, their 
customs, and their economic power” (p. 217).  
Asian Americans 
Although sometimes referred to stereotypically as the “model minority” (Chou, 2015), 
Asian Americans are not immune to stereotypes and racism in textbooks. According to the CIBC 
Racism and Sexism Resource Center for Educators (1977):  
Textbooks perpetuate two interrelated stereotypes of Asian Americans. Asian workers are 
repeatedly described as “willing” to work for low wages, evoking an image of ‘coolie’ 
laborers who are faceless beasts of burden. This stereotype ignores the oppression which 
forced Asian laborers to take any available work in order to survive. Related to this is 
distortion is the stereotype of Asians as ‘docile’, ‘complacent’ or ‘subservient’. This 
stereotype ‘explains’ their supposed willingness to be exploited. Both stereotypes are 
reinforced because textbooks do not present the persistent labor struggles and legal 
battles carried on by Asian Americans. (p. 62) 
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By portraying Asian Americans as “‘willing’ to work for low wages,” their white employers are 
left unscathed even though they were using exploitative measures in the workplace. Similarly, by 
showing Asian Americans as burdensome villains, publishers are seemingly making them into a 
problem that needs to be solved. Additionally, by portraying Asian Americans as “faceless,” we 
are once again reinforcing the misconception that this group of people had no major 
accomplishments, important figures, successes, or impact on the history of our nation. This 
demonstrates to readers that these people were unimportant and unworthy of mention. 
Chicanos2 3, Hispanics, and Latinxs 
Similarly to Native Americans, Chicanos and their ancestors are often treated as “others” 
in the discussion of the history of the United States, although they already inhabited the land now 
referred to as the “United States” long before westward expansion and the establishment of an 
official United States government. To expand on similar ethnocentric practices, the CIBC 
Racism and Sexism Resource Center for Educators (1977) writes (on the use of the word 
“America”): 
Most textbooks are written on the assumption that the history of America and the history 
of the U.S. are one and the same. However, America is a hemisphere, not a single nation. 
Texts do not recognize that Mexicans, Chileans, and Canadians are also ‘Americans’ and 
                                         
2 “‘Mexican-Americans’ is the name most widely used in textbooks, in school systems, and by 
governmental agencies. However, many Chicanos reject the hyphenated term because it 
diminishes the sense of peoplehood they feel. The term implies that Chicanos are an immigrant 
group…and denies the historical fact that people of Mexican origin were actually settled in what 
is now the U.S. years before the pilgrims landed.” (CIBC Racism and Sexism Resource Center 
for Educators, 1977, p. 101) 
3 Chicanos (along with other Latin American groups) are not considered a racial group, but rather 
an ethnic group. Although this study generally seeks to explore the experiences of non-white 
groups and it is possible for some Chicanos to be considered “white,” (U.S. Department of 
Commerce, 2013). For the purpose of this study, I will group them with the other non-white 
racial groups due to a tendency toward marginalization of these people in textbooks. 
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consider the hemisphere to be theirs as well. The exclusive application of the term 
‘American’ to the US is indicative of the general ethnocentrism of US history textbooks. 
(p. 102) 
This loose use of the word “America” demonstrates the ethnocentrism and nationalistic attitudes 
employed by textbook writers and publishers. When referring to “American history” we cannot 
ignore the history of the rest of the people on the continents of North and South America. 
Similarly, when writing about the history of the United States, we cannot ignore the history of 
the groups of people who have been on this land for centuries. In contrast: 
In many pre-1970 U.S. history textbooks, Chicanos are not mentioned at all and 
Mexicans are presented only in connection with the Texas “War of Independence” and 
the “Mexican American War” of 1846-1848. When Mexicans are mentioned, it is 
frequently with distortion, ethnocentrism and stereotypes. (CIBC Racism and Sexism 
Resource Center for Educators, 1977, p. 102-103) 
This is reminiscent of all of the other races explored thus far. When Chicanos are mentioned, 
they are only included in the context of their relationship with white people, which implies that 
their own history and culture are not important or worthy of inclusion. Additionally, in these 
contexts, the white historical figures still continue to be made into heroes—these wars are 
considered necessities for building the United States as we know it, and the effects of these 
imperialistic actions on the native people to these areas are vastly ignored and shown as 
unimportant. 
 Finally, there also exists a pressure for Chicanos to assimilate to the dominant (white) 
culture. On this, the CIBC Racism and Sexism Resource Center for Educators (1977) writes: 
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Textbooks…have a tendency to utilize the strong Chicano culture as a means of shifting 
the blame for oppression onto Chicanos themselves. According to this premise, if only 
Chicanos would learn English and acculturate, their problems would be solved. The 
shifting of blame serves only to justify white supremacy and the exploitation of Chicano 
labor. (p. 104) 
Here, it is evident that textbook publishers are making Chicano peoples into villains. They are 
saying that if Chicano people would abandon their language and culture and assimilate, then 
“we” (white people) would not have as much of a reason to attack and exploit them. It is their 
fault that we are hurting them. Publishers are not only turning these people into villains that need 
to be stopped, but also blaming the victims of oppression for their own hardships and downfalls. 
Why We Should be Striving for Change 
 The important takeaway to all of this is that textbooks should be different—that the 
current status of textbooks is unacceptable. These books should more accurately represent racial 
and ethnic groups, their histories, and the systems of oppression that exist to suppress them.  
 It is also important for textbooks to highlight the existence and importance of underrepresented 
groups in the development of the United States. These books should be showing students 
multiple viewpoints and critical perspectives. Textbooks should be validating the experiences of 
the ancestors of our students—not stripping away their history. 
 Perhaps the greatest negative impact perpetuated by the dilution of history in textbooks, 
in particular, is the negative impact that these practices have on students inside and outside of the 
classroom. According to Rogers Stanton (2012), “Today’s curriculum normalizes dominant 
culture knowledge. As a result, non-dominant culture students may begin to view dominant 
culture knowledge as superior to their own cultural knowledge” (p. 174). When we do not 
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include diversity in our textbooks, it is telling children of non-white heritage that their history 
does not matter, and this lack of representation communicates that they, too, do not matter. 
According to Bishop (1990a), this trend extends into children’s literature (a resource common to 
social studies instruction), also. Bishop argues that texts should act as both windows and mirrors 
for readers. That is, students should see their own lives reflected in the texts that they are 
exposed to, as well as the lives of others. On this topic, Bishop (1990b), writes: 
When children cannot find themselves reflected in the books they read, or when the 
images they see are distorted, negative, or laughable, they learn a lesson about how they 
are devalued in the society of which they are a part. (p. 557) 
 Ladson-Billings (1995) wrote about the need for “culturally relevant pedagogy.” 
According to this Ladson-Billings, teachers must make instruction relevant to the lives of their 
students. In the context of curriculum, this means that students’ cultures should be reflected in 
the books that they are reading and the content they are studying.  This inclusion should also be 
accurate—not stereotypical and not misleading. Over time, Ladson-Billings has extended her 
theory of culturally relevant pedagogy to include the need for students to take a critical lens to 
content (Ladson-Billings, 2014). Paris (2012) has also extended upon this need for culturally 
relevant pedagogy, to include the need for “culturally sustaining pedagogy.” He says that 
teachers must incorporate “[pedagogy that] seeks to perpetuate and foster—to sustain—
linguistic, literate, and cultural pluralism as part of the democratic project of schooling” (Paris, 
2012, p. 93). He also writes:  
This research [on culturally sustaining pedagogy] and pedagogical, curricular, and 
teacher learning innovations it forwards is interested not in relevance or responsiveness, 
but in sustaining and extending the richness of our pluralist society. Such richness 
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includes all of the languages, literacies, and cultural ways of being that our students and 
communities embody—both those marginalized and dominant. (Paris, 2012, p. 96) 
In the context of elementary school social studies curriculum, this means that all languages, all 
cultures, all races, and all histories must be included in order for curriculum and content to truly 
be considered just and culturally sustaining. Current research shows that textbooks are failing on 
all of these fronts.  
The need for culturally relevant, sustaining, and critical pedagogy extends beyond the 
classroom. Rogers Stanton (2012) writes, “Certain inaccurate myths…are perpetuated, especially 
if the readers, teachers, parents, etc. believe that the text-based information is superior to 
Indigenous understanding” (p.177). These inaccurate portrayals of groups in textbooks expand 
far beyond just the students reading the books. Parents and teachers have been taught with 
similar books featuring the same stereotypes and misrepresentations. These inaccurate portrayals 
in textbooks have broader social implications than on just the readers. We have to conquer this 
persistent cycle of oppression in order to bring racial justice into the classroom. Finally, we need 
to change in order to create a pluralistic society. Paris (2012) writes:  
What is the purpose of schooling in a pluralistic society? It is brutally clear that current 
policies are not interested in sustaining the languages and cultures of longstanding and 
newcomer communities of color in the United States…This climate, and the policies and 
teaching practices resulting from it, has the quite explicit goal of creating a monocultural 
and monolingual society based on White, middle-class norms of language and cultural 
being. (p. 95) 
Existing research on United States history supports the statement above. It is very clear that 
publishers have no interest in accurately portraying history or in supporting the notion of a 
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pluralistic society. Textbooks must change in order to provide students with a just and accurate 
view of history. By fully acknowledging all facets of history, we can move toward creating a 
more equitable world.   
Methodology 
This research is an analysis of United States History, Canada, Mexico, & Central 
America (Harcourt, 2003). This is a United States history textbook that has been adapted for use 
by a local school system in central North Carolina. The state does not currently have a list of 
adopted social studies textbooks, unlike for other subjects (Public Schools of North Carolina, 
2016). This book has been used in 5th grade, as this is the grade whose social studies curriculum 
focuses on United States history (Public Schools of North Carolina, 2010). This content area 
provides the best overview of how racial and ethnic groups4 are portrayed in elementary school 
textbooks.  
Research Design 
A North Carolina textbook was used because that was what was easily accessible as a 
student at a university in North Carolina. Additionally, North Carolina represents a diverse 
population of students. North Carolina is home to areas with high-densities of minority 
populations (Asian-American, African-American, Latinx, Native American), as well as pockets 
of mostly white populations. Additionally, North Carolina is home to both immigrant and 
refugee populations. For example, a population of Karen refugees is located in the community 
from whose textbook I reviewed (Bateman, personal communication, Spring 2016). The 
                                         
4 The 2010 United States Census gave 5 options for racial categories for participants to choose 
from—white, black/African American, American Indian/Alaska Native, Asian, and Native 
Hawaiian/Other Pacific Islander (U.S. Department of Commerce, 2013). For the purposes of this 
study, the racial and ethnic groups used to encompass the groups mentioned are as follows: white 
(European or American), black (African American or African), Hispanic, Middle Eastern, Asian, 
Native American, and First Nation’s People (Native Canadian). 
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diversity of the population of students subjected to the book is an important factor in 
understanding how accurately and inclusively the textbook represents multiple populations, and 
how those representations relate to the lives of the readers. 
Data Collection 
For the purpose of the analysis, each instance of the mentioning of interactions between 
racial groups (in the text or in a primary source embedded into the text) was recorded in a table5. 
The table consisted of columns to record the page number of the instance; the type of instance 
(text, primary source); the race(s) referenced (or inappropriately excluded); the title of the 
section heading; a quote from the text (if needed); whether that instance represented hero 
making, villain making, an inclusion of only partial truth, stereotype, marginalization, or 
accurate6 representation; and any applicable notes. Additionally, each entry in the table was 
numbered for easy reference to the applicable continuum placement (see “Results”). These 
instances were analyzed to determine whether they are making groups or individuals into heroes 
or villains, in what context minority groups were mentioned, and whether history is portrayed 
inclusively. This style of recording data from textbooks is loosely based on the approach used by 
Knight (2012) and the CIBC Racism and Sexism Resource Center for Educators (1977). 
For an instance to be considered hero making, it must have portrayed the selected group 
or individual in a light that praises that group or individual despite any negative action that may 
have been committed on their part. For an instance to be considered villain making, the book 
must have portrayed the group or individual in such a way that they appear to be an aggressor, 
                                         
5 For full table, see “Appendix A.” 
6 Bahktin (1986) wrote, “There can be no such thing as an absolutely neutral utterance” (p. 84). 
This expands to history in that what is considered “accurate” can never be fully accurate because 
there are multiple sides and perspectives for every story. For the purpose of this study, 
“accurate” will be used to mean as close to neutral or factually accurate as possible. 
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despite the circumstances that may have caused them to act in a certain way. To be considered an 
instance of marginalization, the textbook must have portrayed a group in such a way that treats 
them as somehow less important than another. For an instance to be considered a “partial truth,” 
the textbook must have left out important information for determining the true context of an 
event, action, or interaction7. For an instance to be considered accurate, it must have been 
determined to accurately represent history as fully and inclusively as possible. For example, 
something that is considered “accurate” may be something that is very widely accepted to be true 
(for example, “The French won the war”), or something that did not exclude the voice of a 
minority group in a harmful way. 
Results 
 The results of this study are the product of the data collected during the analysis of 
United States History, Canada, Mexico, & Central America (Harcourt, 2003).  
Data Analysis Methodology 
 For the purpose of data analysis, I created a continuum of racial inclusion (Figure 1). The 
continuum gives a visual representation of how the textbook portrays racial minorities and their 
relationships and interactions with the white population. 
 
 
 
 
 
                                         
7 This occurred in almost every recorded instance. Therefore, this category is being used as a 
grouping method for instances in which history was inaccurately portrayed against a minority 
race that did not fall within another category. 
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Figure 1 
Continuum of Racial Inclusion  
 
How does United States History, Canada, Mexico, & Central America (Harcourt, 2003) portray 
interactions between racial groups? 
 
 The rationale behind the continuum was to quantify the data collected from the textbook 
in a way that still showed the qualitative categorizations of each data point. Each category on the 
continuum was meant to have a direct link to the labels given to each recorded instance of racial 
interaction, with the exception of the far left continuum category, which was directly linked to 
two types of inclusion in the book (villain making and stereotyping). The arrows on the 
continuum represent the movement from least inclusion, to full inclusion, to over-inclusion: a 
placement further to the left would mean that a group was portrayed in a hurtful or inaccurate 
way, whereas further to the right would imply that the group was portrayed more appropriately, 
and eventually overly positive in a given context. By placing the categories in this order, the 
reader is able to see the spectrum of representation throughout the book. In an ideal scenario (a 
fully inclusive textbook), all instances of interaction would lie within the “Appropriately 
included” sector of the continuum, as this would give all racial and ethnic groups equitable 
representation in the text.  
Each data point from the table was given a place on the continuum based on its category 
of interaction (villain making, stereotype, marginalization, partial truth, accurate, and hero 
making). Villain making and stereotyping were placed on the far left, then marginalization, then 
Included, but 
in a way that 
inappropriately 
portrayed the 
group in a 
negative light 
Marginalized 
by inclusion 
(or lack 
thereof) 
Included, but 
only in a 
partially 
accurate 
context 
Appropriately 
included 
Praised to an 
inapropriate 
extent (hero 
making). 
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partial truth, then accurate, and finally hero making8. In the case that an instance fell under two 
categories9, that instance was placed into the continuum category that was most representative of 
it in a case-by-case basis10. 
Inappropriate and Negative Inclusion 
Table 1 
Inappropriate and Negative Inclusion in United States History, Canada, Mexico, & Central 
America (Harcourt, 2003) 
Data 
Point 
Page 
Number 
Quote Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Notes 
5 102-103 “They are terribly ugly and 
have a dreadful smell of 
spoiled milk.” 
White  Depicts white settlers 
from Native 
American (Taino) 
perspective. 
27 137 “These people are the most 
beautiful and have the most 
civil customs we have seen on 
this voyage. They are of a 
bronze color and some tend to 
whiteness, others to a tawny 
color. The face is clear-cut, the 
hair is long and black, and they 
take great care to decorate 
it…” 
Native American, 
White (European) 
His quote makes it 
sound like the other 
Native Americans 
were somehow ugly 
or uncivilized. 
Additionally, his 
description makes the 
Native Americans he 
encountered sound 
very exotic. 
50 198 “As settlers moved beyond the 
Massachusetts Bay Colony, 
they tried to keep peace with 
the region’s many Indian 
groups…however, fighting 
broke out between the 
colonists and the Pequots. The 
Pequots wanted to stop the 
Native American 
(Pequot), White 
This makes the 
Pequots look bad for 
wanting to defend 
their own land from 
conquest. 
                                         
8 For full listing of where every data point was placed, see “Appendix B.” 
9 For example, see data point 7 in “Appendix A.” 
10 For clarity, the chosen continuum category for the instance is listed first in the table in 
“Appendix A.” 
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colonists from taking over 
Indian lands.” 
68 U3-12  First Nation’s 
People (Huron), 
White 
The First Nation’s 
People in this picture 
are shown in front of 
teepees but they did 
not live in teepees 
because it would have 
been too cold. 
70 U3-15 “This painting from 1855 
shows a missionary traveling 
in a canoe to Canada’s Red 
River region.” 
First Nation’s 
People, White 
In this painting, it is 
clearly winter because 
the white man is 
wearing a long 
sleeved jacket and 
there are no leaves on 
the trees. However, 
the First Nation’s 
People are shown 
wearing no clothes. 
 
The far left is the starting point for racial inclusion. Here, groups are included, but their 
inclusion is one that unnecessarily shows them in a negative light through stereotyping or villain 
making. This negative portrayal has the tendency to portray the group to readers in a way that is 
inaccurate and hurtful to the group. 
An example of villain making portrayed in the text is data point 50 (“Appendix A”). 
Here, Harcourt (2003) writes: 
As settlers moved beyond the Massachusetts Bay Colony, they tried to keep peace with 
the region’s many Indian groups…however, fighting broke out between the colonists and 
the Pequots. The Pequots wanted to stop the colonists from taking over Indian lands. (p. 
198) 
At this point in the textbook, the Pequot Native Americans are portrayed as villains because they 
were fighting the colonists, despite that what they were fighting for was the protection of their 
own lands. This reaction to invasion is reasonable and understandable, but the textbook 
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contextualizes it as one that is outside of the norm, which, in turn, makes the Pequots appear as 
overly aggressive and violent.  
 Another example of an instance where a group was included, but in a way that portrayed 
it in a negative light is data point 68 (see Appendix A). This example is a secondary source (a 
painting) that depicts the Huron Native Americans/First Nation’s People. In the painting, the 
Hurons are shown in front of teepees, despite the fact that the Hurons did not live in teepees 
(Reddish & Lewis, 1998). Teepees were generally reserved for groups who were nomadic or 
lived in warmer regions, and therefore needed movable and/or cooler housing. However, the 
Hurons lived in the Great Lakes region, where it was often too cold for such light housing. 
Additionally, they were stationary people so they had no need to be able to easily pack and move 
their home. This stereotypical trope of portraying all Native Americans as living in teepees is 
untrue, and by portraying them in this inaccurate light, the textbook authors and publishers are 
acting as active stakeholders in their oppression. 
Marginalized by Inclusion 
Table 2  
Marginalization by Inclusion in United States History, Canada, Mexico, & Central America 
(Harcourt, 2003) 
Data 
Point 
Page 
Number 
Quote Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Notes 
22 131 “three Spanish 
explorers…and an 
African named…” 
Black (African), 
White (European) 
This shows a difference 
in demonstrated 
importance. The white 
explorers are named by 
their country while the 
African man’s heritage is 
generalized to an entire 
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continent.  
73 270-271 “The British wanted to be 
sure of the Iroquois’s 
loyalty in the war against 
the French.” 
Native American 
(Iroquois), White 
Depicts Native 
Americans as a pawn in 
the war to be used for 
personal gain. 
85 296-297 “The king also called on 
Britain’s Iroquois and 
other Native American 
allies for help.” 
Native American 
(Iroquois), White 
This is only mentioning 
the Native Americans in 
the context of using them 
for gain. 
117 405 “Finally, in 1846, 
President James K. Polk 
agreed to divide the 
Oregon Country with 
Britain and signed a 
treaty fixing the 49th 
parallel as the dividing 
border.” 
Native American, 
White 
Does not acknowledge 
that Polk did this on land 
that belonged to the 
Native Americans. 
176 622-623 “These common beliefs 
help unite Americans.” 
Hispanic, Asian, 
African American, 
Native American, 
Other, White 
While some people hold 
these beliefs, they are 
very much more common 
to white, middle class 
people. This statement is 
a sweeping 
generalization.  
 
 The second sector from the left of the continuum is one to categorize instances in which 
groups were included, but marginalized by that inclusion, or were marginalized by their lack of 
inclusion. An example of this is data point 73 (see Appendix A). Here, Harcourt (2003) writes, 
“The British wanted to be sure of the Iroquois’s loyalty in the war against the French” (p. 270-
271). In this section of the textbook (on “The Albany Plan of Union”), the Iroquois, and their 
role in the French and Indian War, are only mentioned in the context of being pawns for use by 
the European powers. Here, they are included, but the inclusion marginalizes them due to only 
mentioning them in their relationship to white groups. 
 A second example of marginalization is data point 117 (see Appendix A). Harcourt 
(2003) writes, “Finally, in 1846, President James K. Polk agreed to divide the Oregon Country 
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with Britain and signed a treaty fixing the 49th parallel as the dividing border” (p. 405). While the 
textbook has mentioned the Native Americans in regards to Westward Expansion, here we see 
marginalization in effect. The text mentions that Polk divided the land, but made no mention of 
the fact that neither Great Britain nor the United States had rights to that land, as it belonged to 
Native American groups. Here, the book has silenced the voices of Native Americans at this time 
by giving their thoughts, feelings, and reactions no mention, and thereby marginalizing them. 
Partially Accurate 
Table 3  
Partial Accuracies in United States History, Canada, Mexico, & Central America (Harcourt, 
2003) 
Data 
Point 
Page 
Number 
Quote Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Notes 
82 280-285  White This chapter gives an overview 
of the events leading up to and 
that inspired the American 
Revolution only from a white, 
middle class perspective. 
98 U4-12 – 
U4-15 
 First Nation’s 
People, White 
This section gives no mention of 
the role of the First Nation’s 
People in the fight for 
independence and adding 
territory to Canada.  
149 U6-10 – 
U6-14 
 Mexican Although conflicts in Canada 
and Mexico are in fact different, 
despite their similarities, they are 
portrayed in a light that 
transcends their differences and 
instead focuses on deficits. 
Mexico is portrayed as a broken 
nation broken, while Canada’s 
conflicts appear to be minor 
kinks. 
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This chapter talks about Mexican 
immigration to US but not to the 
extent it should be, and they do 
not acknowledge treatment of 
immigrants in the US. 
 
Overall, this seems to give a 
negative portrayal of Mexico. 
161 567 “This plan of 
island-hopping 
meant that Allied 
troops would take 
back the islands 
one at a time until 
they reached 
Tokyo…” 
Asian, White The text does not acknowledge 
the negative impacts this strategy 
had on civilians. 
169 593 “Without the 
support of 
American troops, 
however, South 
Vietnam could not 
continue to fight.” 
Asian The text does not specifically 
acknowledge that communism 
still won and that our efforts 
were not successful. 
 
 The partially accurate inclusion section includes instances in which a group was included 
when talking about history, but the texts leave out components needed to be considered accurate 
(other perspectives, minimal bias, etc.). It can also include instances in which the textbook 
authors missed opportunities to expand more upon what they were writing about to present a 
more inclusive and accurate representation of history. An example of this is data point 149 (see 
Appendix A). The section of the book mentioned here talks about issues that cause strife and 
division in modern Mexico. One example of this is the development of a new constitution 
(Harcourt, 2003). Here, the textbook authors portray Mexico with many deficits, despite that 
many of the things they are going through are things that the United States and Canada have 
been through in the past, like the development of a new constitution and a move toward 
industrialization. Additionally, when portraying this same instance (the development of a new 
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Constitution) in the United States and Canada, the textbook shows these things as periods of 
growth, while portraying this period in Mexico as one marked by periods of problems that 
needed to be fixed.  
 This section also talks about Mexican immigration to the United States. However, the 
text does not point out many of the issues that immigrants face upon their arrival, like access to 
food, and healthcare. While what the text said about immigration was true, they left out 
information about other facets of the issue, and missed an opportunity to portray multiple sides 
of the story, like that of the struggle of the undocumented immigrant, the temporary worker, or 
immigrant children.  
 Another example of the text portraying a partial truth is data point 161 (see Appendix A). 
Here, Harcourt (2003) writes, “This plan of island-hopping meant that Allied troops would take 
back the islands one at a time until they reached Tokyo…” (p. 567). This section talks about the 
United States’ “island hopping” strategy of moving into Asia in World War II. Although the text 
does explain the strategy, it does not acknowledge the severe negative impacts this strategy had 
on civilians on the islands they were seizing. In this case, the book ignored an important 
perspective on a historical event, and thereby only gave a partially accurate account of history. 
Appropriate Inclusion 
Table 4 
Appropriate Inclusions in United States History, Canada, Mexico, & Central America (Harcourt, 
2003) 
Data 
Point 
Page 
Number 
Quote Race(s)/ethnic 
group(s) referenced 
(or inappropriately 
excluded) 
Notes 
16 124 “Magellan himself was 
killed in the spring of 
Asian (Philippine), 
White (European) 
Tells about the death 
of Magellan during 
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1521 during a battle with 
the people of one of the 
Philippine Islands in 
Southeast Asia.” 
exploration. 
77 273 “In 1756, however, it 
became a world war, 
known as the Seven Years 
war, with battles fought in 
Europe and Asia, as well 
as North America.” 
Asian, White This states how the 
war spread. 
128 446  African American, 
White 
This section talks 
about how the 
Underground Railroad 
worked. 
170 U7-2 “Canada depended on its 
immigrant population to 
fill many of these jobs.” 
Asian, Jewish, White Accurately portrays 
immigrant impact on 
economic growth. 
175 620-621  Hispanic This talks about how 
immigration has 
contributed to changes 
in the United States 
population. 
 
 Appropriate inclusion is the second-to-last section from the right on the racial inclusion 
continuum. In these cases, the book provides an accurate account of history. This may take the 
form of including multiple voices, or showing as little bias as possible. In an ideal world, all 
portrayals of interactions of racial groups would fall into this category.  
 One example of accurate and appropriate inclusion is data point 170 (see Appendix A). In 
this case, Harcourt (2003) writes, “Canada depended on its immigrant population to fill many of 
these jobs” (p. U7-2). Here, the book gives an accurate portrayal of how Canadians reacted to the 
immigrant population. Canada did need them to fill jobs. Additionally, it does not portray the 
scenario in a way that devalues the work of immigrants, nor does it show Canada as a heroic 
government for accepting immigrants.  
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 Another example of this is data point 175 (see Appendix A). In this section of the book, 
the text refers to how the income of immigrants changed the population statistics of the United 
States. Here, there is no positive or negative bias given, the book is simply stating what 
happened and leaving it up to the interpretation of the reader to consider what they thought about 
changing immigration patterns.  
 A final example of accurate and appropriate portrayal in the textbook is data point 140 
(see Appendix A). Here, Harcourt (2003) writes, “Despite the Fifteenth Amendment, new state 
laws were passed that made it very difficult, if not impossible, for African Americans to vote” (p. 
484-485). In this instance, history is portrayed in a way that tells what happened, and by 
acknowledging the struggles of a non-white group, also give a voice to the oppressed. These are 
important factors in moving toward full inclusion. 
Inappropriate Praise  
Table 5 
Inappropriate Praise in United States History, Canada, Mexico, & Central America (Harcourt, 
2003) 
Data 
Point 
Page 
Number 
Quote Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Notes 
11 121 “These nations also 
hoped to claim, or 
declare they owned, new 
lands in hope of building 
their empires and 
discovering new riches” 
White (European) Praises efforts of 
Europeans while ignoring 
the effects of their actions 
on other groups. 
42 U2-2 – 
U2-5 
 White (European), 
Caribbean Natives 
Although this chapter does 
talk about the Native 
people, they give much 
more attention to the 
accomplishments of 
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Spanish settlers in the 
area.  
63 245 “Besides taking care of a 
plantation, a planter’s 
duties also included 
public service.” 
White The plantation owners are 
portrayed as heroes for 
their charitable work 
despite the fact that they 
owned slaves. 
105 370 “These include the 
‘unalienable rights’ of 
‘Life, Liberty, and the 
pursuit of Happiness’ as 
described in the 
Declaration of 
Independence.” 
White This section praises the 
Bill of Rights for equality, 
but fails to acknowledge 
that it only protected the 
rights of white men. 
141 490-491 “Those treaties set up 
reservations.” 
White, Native 
American 
This makes the 
government look like a 
hero for signing treaties to 
make reservations. 
Reservations are good, but 
they do not seem like 
enough. 
 
 The final category on the continuum is placed on the far right, and is a step beyond 
appropriate inclusion. This category encompasses overly positive inclusion, or hero making. In 
the text, this category overwhelmingly (and exclusively) applies to white groups in their 
interactions with minority groups. 
 One example of inappropriate praise is data point 63 (see Appendix A). Here, Harcourt 
(2003) writes, “Besides taking care of a plantation, a planter’s duties also included public 
service” (p. 245). In this section of the text, the writers give praise to the plantation owners 
despite that supported and profited from slavery, in addition to being slave owners and probably 
slave abusers. These people violated the human rights of others, but the text feels the need to 
portray them as public servants. People do not have to be all bad or all good, but by focusing on 
the good rather than the bad character traits of slave owners not only portrays them as heroes, but 
silences the injustices they committed upon African Americans of the time.  
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 Another example is data point 105. In this instance, Harcourt (2003) writes, “These 
include the ‘unalienable rights’ of ‘Life, Liberty, and the pursuit of Happiness’ as described in 
the Declaration of Independence” (p. 370). In this section of the book, the text gives praise to the 
writers of the Constitution and the Bill of Rights for the comprehensiveness of the document 
they produced. However, the text does not acknowledge that the rights to “life, liberty and the 
pursuit of happiness” only applied to white men at that time, nor does it describe how these 
writers purposefully denied rights to nonwhite people. 
 A final example of inappropriate praise is data point 141 (see Appendix A). Here, 
Harcourt (2003) writes, “Those treaties set up reservations” (p. 490-491), in regards to the 
establishment of reservations for Native American tribes. Here, the book praises the government 
for providing Native American groups with reservations. However, the book does not 
acknowledge that the government is the reason the land was taken in the first place. It also does 
not mention how little and inadequate a reservation is as reparation in relation to what was taken 
in the first place. By doing this, the text portrays the government heroically while silencing the 
realities of the Native Americans in relation to this event.  
Continuum Data Aggregation 
 As previously stated, in an ideal scenario and in a fully inclusive textbook, all instances 
of interactions among racial groups would fall into the “appropriately included” continuum 
category. Unfortunately, this is not how these actions have been portrayed in United States 
History, Canada, Mexico, & Central America (Harcourt, 2003).  
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Figure 2 
How racial groups and interactions are portrayed in United States History, Canada, Mexico, & 
Central America (Harcourt, 2003) 
 
 
 As seen in Figure 2 (made from data points in Appendix A and Appendix B), 33% of the 
data points fall into the “appropriately included” sector of the continuum, which is the largest 
single percentage in relation to the rest of the categories. Although this is the largest single 
section, the rest of the data points (68%) fall into every other sector of the continuum, or the 
sectors are equated with inaccurate representations of racial groups, and highly exclusive 
portrayals of history.   
 Fortunately, the next largest single sector is that which represents instances in which 
groups are mentioned but only in a partially accurate way, or in a way that misses opportunities 
to be more fully inclusive. Additionally, the smallest single proportion is that of the far left sector 
of the continuum, or that which portrays groups in a villainous or stereotypical way. These things 
together show that while this book still is far from perfect, it is on the way toward being 
inclusive and thereby more accurate. 
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Racial Data Aggregation 
 The following section will examine the various areas of inclusion by race and ethnicity in 
United States History, Canada, Mexico, & Central America (Harcourt, 2003). Information on 
instances categorized in each continuum category that are separated by race can be found in 
Appendix C.  
 African American.  
Figure 3 
How African Americans are portrayed in United States History, Canada, Mexico, & Central 
America (Harcourt, 2003) 
 
 African Americans are most often depicted accurately. However, the most significant 
misrepresentation of them in United States History, Canada, Mexico, & Central America 
(Harcourt, 2003) was being included in a partially accurate context. Unlike other groups, this 
minority group had 0 instances of being stereotyped or made into villains. This group had the 
highest percentage of instances categorized as marginalization by inclusion.  
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Hispanic/Latinx. 
Figure 4 
How Hispanics/Latinxs are portrayed in United States History, Canada, Mexico, & Central 
America (Harcourt, 2003) 
 
 Hispanics/Latinxs were most often portrayed in an appropriate context. Like African 
Americans, the largest misrepresentation of them by United States History, Canada, Mexico, & 
Central America (Harcourt, 2003) was being included in a partially accurate context, and the 
second most misrepresentation of them was being marginalized by inclusion. Also, similar to 
African Americans, this group was not included in a way that portrayed the group in a negative 
light at all in the book. 
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Native American.  
Figure 5  
How Native Americans are portrayed in United States History, Canada, Mexico, & Central 
America (Harcourt, 2003)  
 
 Native Americans received the most instances of general inclusion of all minority groups. 
They also had the most widespread representation across the continuum. This is the group with 
the largest number of references that portrayed them in a negative light. Unlike other groups, 
Native Americans had the greatest proportion of appropriate references, but that type 
categorization made up less than 50% of their instances mentioned.  
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Asian/Asian American. 
Figure 6  
How Asians/Asian Americans are portrayed in United States History, Canada, Mexico, & 
Central America (Harcourt, 2003) 
  
Asians and Asian Americans were the least mentioned racial and ethnic category mentioned in 
the textbook (outside of the “other” group). Most of their inclusions were in an appropriate 
context. The next largest categories of misrepresentation are in a partially accurate context, and 
marginalized by inclusion, respectively. 
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White. 
Figure 7  
How whites are portrayed in United States History, Canada, Mexico, & Central America 
(Harcourt, 2003)  
 
 
 White representation in United States History, Canada, Mexico, & Central America 
(Harcourt, 2003) is an anomaly in comparison to the other racial categories. They had one 
instance of villain making throughout the entire textbook. Similarly to the other groups, their 
largest category of inclusion was appropriate inclusion. However, their second highest category 
of inclusion was praise to an inappropriate extent. 
Discussion 
 Through a case study of a North Carolina elementary social studies textbook, this 
research study has explored the status of the portrayal of racial interactions in elementary social 
studies textbooks as a whole. This was done by recording interactions among racial groups, and 
by categorizing those interactions by way they portrayed the racial and ethnic groups involved. 
Next, the recorded instances were placed on a continuum of racial inclusion in order to quantify 
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the data. Overall, data collected from United States History, Canada, Mexico, & Central 
America (Harcourt, 2003) shows that racial and ethnic groups are portrayed accurately 32% of 
the time. Outside of those 32% of portrayals, all other representations fall into categories of 
problematic inclusions. These negative portrayals are damaging to all groups involved, and do 
not give students an accurate representation of the history of the United States. 
Native Americans 
 Rogers Stanton called textbooks the “new colonizer” for Native Americans (2012, p. 
173). Portrayals of Native Americans in United States History, Canada, Mexico, & Central 
America (Harcourt, 2003) do support the idea of textbooks as a new colonizer. The beginning of 
the textbook focused on people indigenous to North America, their cultures, and their histories. 
Through this part of the book, students were exposed to pictures of artifacts from different 
groups. They were able to learn about what tribes inhabited various parts of North America, how 
tribes were similar and different based on where they lived, and other cultural characteristics. 
However, after the textbook authors introduced white, European men to the picture, the voices of 
Native Americans were silenced or misrepresented. The focus shifted to mainly telling the 
experiences of the Europeans, and the text was often silent on the injustices committed upon 
Native populations by European visitors.  
 The textbook also supported Rogers Stanton’s claim that “history texts rarely discuss the 
role of Native peoples in terms of U.S. history beyond the 1890 massacre at Wounded Knee” 
(2012, p. 176). After early wars in American history, the perspectives of Native Americans in 
other historical events are rarely mentioned, with the exception of when the event explicitly and 
solely impacted them (the formation of reservations, for example). Native American voices and 
experiences are excluded from major events and periods in the history of the United States, like 
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the Civil War, Reconstruction, the Industrial Revolution, World Wars I and II, post-War 
economic changes, and others, despite the fact that these events undoubtedly had great influences 
on their lives and experiences. 
Finally, throughout the text, Native Americans were most likely to be victims of 
stereotyping out of all minority groups mentioned. Often, Native Americans were shown in 
paintings wearing minimal clothing, even in winter months. They were also depicted in 
stereotypical situations, like living in teepees, despite the fact that all groups did not live that 
way. Together, these stereotypical depictions demonstrate a widespread, harmful trend of 
purposeful misrepresentation of Native Americans in history books. Portraying Native 
Americans in way that truly represents and honors their diverse cultures and lifestyles is not 
difficult or challenging, as the resources are widely available. However, it is clear that textbook 
authors and publishers are actively making the choice not to do this, most likely because of their 
own biases and their own prior conceptions based on this same type of schooling. 
African Americans 
 Injustices surrounding the portrayal of African Americans in United States History, 
Canada, Mexico, & Central America (Harcourt, 2003) were glaring and expansive. According to 
the CIBC Racism and Sexism Resource Center for Educators, textbooks are active stakeholders 
in “legitimizing theories of white superiority” (1977, p. 17). Despite the fact that African 
Americans were given the most appropriate inclusion out of any other racial/ethnic minority 
group, the context surrounding those inclusions was often misleading and not fully indicative of 
the truth.  
 Knight (2012), wrote on the importance of giving context to racial tensions in the early 
twentieth century and how those tensions led to and relate to modern racism. Unfortunately, 
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United States History, Canada, Mexico, & Central America (Harcourt, 2003) did not follow this 
advice. The textbook authors most often mentioned slavery as an economic practice and rarely 
included information on the human rights abuses surrounding the enslavement of other humans. 
Slavery was depicted solely as a tool for economic success and not as the collection of human 
rights violations that it was. Additionally, the authors never mentioned “racism” by name in any 
context, despite its existence and prevalence in the United States throughout history and today.  
 In regards to the Civil Rights Movement, the textbook did not give much context to the 
racial tensions and issues that sparked the movement. Instead, the authors represent this period of 
activism and change passively, and as something that seemed to just happen. The Ku Klux Klan 
and their violent actions against non-White groups were never mentioned. The legal battles and 
revolutionary tactics that lasted years were rarely touched upon. Instead, this period was 
represented in a way that made the process seem easy. It was as if the African Americans were 
faced with problems, asked for them to change, and then the change happened. There was no 
struggle or strife in the process, according to the textbook. By portraying these times so 
inaccurately, white leaders are allowed to escape history unscathed by their negative, hurtful, and 
unjust actions. Conversely, because context is not given to the actions of African Americans in 
their fight for freedom, it could be read that they were being petty in their reactions to systemic 
oppression.  
Asian Americans 
 Asian Americans received little attention in United States History, Canada, Mexico, & 
Central America (Harcourt, 2003). The little attention given was often inaccurate and 
misrepresentative. Asians and Asian Americans were most frequently portrayed as immigrants, 
or in their relation to the United States government during periods of war. We know that they 
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came to the United States, but their struggles after their arrival were rarely touched upon. We 
know that they were affected by wars, but we don’t know what trials they faced. This relates 
back to the CIBC Racism and Sexism Resource Center for Educators’ observation that Asian 
Americans are “faceless” (1977, p. 62). Their representation is only mentioned in relationship to 
the United States government and economic development. They are there and mentioned, but the 
book does not go into any specifics, despite the major contributions of these groups to this 
nation. There is no evidence that important Asian/Asian American leaders or figures existed.  
Additionally, the effects of United States policy on Asians and Asian Americans is often 
overlooked and left unmentioned by the textbook authors. This is specifically evident when the 
textbook talks about the United States’ “island hopping” war tactic during World War II. The 
book says that it happened, but does not mention the specific effects that this policy had on 
civilians during this time. 
Chicanos, Hispanics, and Latinxs 
 The CIBC Racism and Sexism Resource Center for Educators writes on the prevalence of 
“othering” of Hispanics/Latinxs by textbooks. They talk about how our idea of American history 
most frequently focuses on the United States of America, and not the history of North and South 
America (1977, p. 102). United States History, Canada, Mexico, & Central America (Harcourt, 
2003) seemingly addresses this problem, as at the end of every unit they include additional 
chapters on Mexico, Central America, and the Caribbean. However, by not including these areas, 
their people, and their cultures in the main chapters, they are still contributing to the trend of 
“othering.”  
 The overall portrayal of these groups is extremely problematic. Often, the contributions 
and experiences of Hispanics/Latinxs are often overshadowed by those of the white man. For 
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example, the chapters on the Caribbean, Central America, and Mexico often focus on the 
successes and ventures of white explorers and European invaders, instead of on the people who 
are native to those areas. When talking about colonial ventures and exploration, the negative 
effects on the people native to Central America, Mexico, and the Caribbean are rarely 
mentioned. Over time, the focus of these chapters shifts to looking at these areas in relation to 
the actions and policies of the United States. Additionally, the textbook focuses on the problems 
in these areas instead of providing a more neutral view of strengths and needs in these regions. 
For example, we learn about Cuba and the conflicts with the United States, but not about the 
manipulation of the Cuban government by the United States that led to the rifts that exist 
between the nations today. Also, we learn about Mexico and immigration to the United States, 
but not about what life is like for immigrants after they arrive. Through these actions, the 
textbook authors are diminishing the real experiences, contributions to history, and the struggles 
of the Hispanic/Latinx populations, and instead are giving greater attention to white groups and 
their views. This trend of placing focus on white successes, strengths, and needs is an underlying 
theme across racial representations in this textbook.  
Whites 
 In almost every instance mentioned, white people are portrayed accurately or as heroes. 
This stands in stark contrast to all other groups mentioned, where entire races were 
systematically portrayed as villains, stereotyped, marginalized, and portrayed in partially 
accurate contexts. This represents the high level of privilege held by the white population in 
relation to their portrayal throughout history in textbooks. Privilege and oppression coexist in a 
system of inequality and inequity. Privilege cannot be kept if oppression is to be abandoned. Due 
to hesitation of white publishers to give up the privilege that comes from making white figures 
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appear to be heroes, oppression is most likely to continue, and the future of equity and equality 
in textbooks looks bleak if change does not occur. 
Implications 
There is a high need for more inclusive and accurate textbooks, or the abandonment of 
textbooks altogether. If United States History, Canada, Mexico, & Central America (Harcourt, 
2003) is representative of textbooks used across the United States, it is clear that students are not 
receiving an appropriate or inclusive portrayal of history. The picture of history that students are 
receiving is extremely white-ethnocentric, has a tendency toward marginalization of non-white 
groups, and does not encourage critical worldviews for students.  
America’s schoolchildren, their lives, their histories, and their experiences are not 
represented in the textbooks available today. Currently, textbooks do not reflect the lives of our 
non-white students, and they are not linguistically, culturally, or racially and ethnically diverse. 
By missing these important factors, textbooks are not culturally sustaining (Paris, 2012), but are 
instead culturally eliminating and excluding. It is clear that by ignoring and shaming differences 
through marginalization, stereotyping, hero making, and the provision of partial truths, textbooks 
are effectively making strides toward the elimination of cultural variation, which supports the 
diluted stories that the publishers have been selling throughout their existence. It is necessary for 
textbook authors and publishers to move toward fuller representations of history for the good of 
our students. To move towards having more inclusive textbooks (and classroom resources in 
general), we must make take steps in increasing diversity from the top. Members of publishing 
companies and textbook authors must represent a diverse spectrum of the population in order to 
ensure that minority voices are being heard and included in the texts available in elementary 
classrooms. When the makers of textbooks are made up of a homogenous group of people with 
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similar histories, backgrounds, and experiences, no thought is given to other narratives because 
those experiences have never been lived by the people in power. By diversifying the field, we 
can give space to people with diverse histories and cultures, which would allow more possibility 
appropriate inclusion in textbooks. 
Textbooks may also shift their focus in order to become more culturally sustaining, inclusive, 
and appropriate. One option would be for publishers to shift their focus toward compiling 
primary and secondary sources for student exploration in the classroom. Again, this would allow 
students to develop views of history for themselves instead of taking on the perspectives of 
others. However, it is important to note that in order to be successful, the sources available in 
these types of textbooks would also have to be diversified in order to narrow biases from the 
authors and publishers. Textbooks should also further utilize their activities and reading check 
questions in order to give students more opportunities to take critical lenses to history. This 
change has the potential to encourage students to think beyond the text and examine larger 
systems of power and oppression that have existed throughout history, which would bring more 
equity to the social studies curriculum. 
If the current trend of representation continues, it will be necessary for teachers and districts 
to move away from social studies textbooks as a source of knowledge in the classroom, and 
instead move towards a more holistic approach to social studies education. This could include a 
movement from below toward a greater focus on primary sources, including interviews, photos, 
diary entries, etc. Students and teachers could work with these materials in the classroom to 
develop a greater understanding of history together, instead of relying on a book to do the 
interpretation aspect of history. This will require an ample amount of training (in the form of 
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professional development and teacher education) but is worth it for students’ educations in the 
long term.  
Teachers may also incorporate a diverse set of children’s literature into their materials for 
social studies instruction. These texts can be used as mirrors (Bishop, 1990a), so that students of 
all races and ethnicities may see themselves and their own heritages and histories reflected in the 
curriculum. Additionally, these texts can act as windows (Bishop, 1990a), so that students can 
have the opportunity to learn about those cultures and histories that are different from their own. 
This practice can also incorporate interdisciplinary methods to allow students to explore 
literature as part of their social studies instruction.  
For any of these changes to be successful, there need to be movements toward more racially 
inclusive and culturally relevant teacher education. Teachers must be given an inclusive view of 
history in order to teach it, as we cannot expect teachers to do what they do not know, and what 
they have never been trained to do. Teachers and teacher candidates must be given the tools to 
examine their own biases toward race and the interactions of races in history, and must use that 
knowledge to inform their instruction. Additionally, teachers must be trained to spot racial biases 
in texts in order ensure students have access to quality resources, and to be able to help students 
develop necessary critical thinking skills surrounding the same issues. Without this knowledge, 
the perpetuation of injustices presented by textbooks will undoubtedly continue. Finally, teachers 
utilize their knowledge of their own implicit biases, their previous schooling and experiences, 
and a critical worldview to bring themselves to a greater understanding of systems of oppression 
in social studies schooling. 
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My Future Practice 
 Perhaps one of the greatest impacts of this study is that on my future practice as an 
educator. By using this research as an extensive study in racial representation in social studies 
textbooks, I have come to realize how dire it is for me to work toward racial equity in my own 
classroom, and in the larger school community. It is easy for first year teachers to rely heavily on 
undeserving resources like textbooks because they are accessible in times of stress. However, 
through this study it has become clear to me how great of a priority it must be to avoid this trap, 
no matter how challenging or time-consuming the work for the alternative may be. I owe it to all 
of my students to give them the most equitable, authentic, enriching experiences possible in my 
classroom, and if that means that I have to rewrite what has been done before from the ground 
up, then so be it. 
 In my classroom, students of all races and ethnicities will be represented through the texts 
available, and the content we explore. Additionally, the instructional content will explore issues 
beyond what is represented in my classroom, so that students can gain insight to the lives of 
people who have different experiences than their own. I will give justice to many groups by 
exploring non-standard (non-white) historical narratives. In my classroom, I will use resources 
like A Young People’s History of the United States (Zinn, 2009) to make this content accessible 
and relevant to students. I will incorporate diverse children’s literature and expansive text sets so 
that students may receive many perspectives on the issues and events we are exploring. We will 
look at primary sources written from many angles in order to do our own first-hand research on 
historical happenings. 
 I also know that I have to be an advocate for these changes in my school and in my 
community. I will advocate for students’ lives, experiences, and histories to be incorporated in 
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classrooms throughout the school. In my professional learning community, I will encourage 
other teachers to practice equitable and just social studies instruction in their own classrooms. I 
will also be the first person to provide supports to others to ensure that this can happen, whether 
in the form of co-teaching, collaborative lesson planning, finding resources, etc.   
Limitations 
This study is limited by the scope of the information that informs it. The social studies 
textbook used is one that was adopted by a Central North Carolina school system. Therefore, this 
analysis acts as a case study and is not representative of the United States as a whole. 
Additionally, there are not many existing studies that are similar to this one. Most other studies 
available look only a single minority group (like Native Americans or African Americans) as 
opposed to comprehensively examining minority groups. The few that exist that look at multiple 
minority groups are mostly older studies (CIBC Racism and Sexism Resource Center for 
Educators, 1977), or do not specifically state their research parameters and are more commonly 
modeled as essays simply reporting findings. Additionally, none of the existing studies have 
examined elementary school textbooks; rather, they focus on high school leveled texts. Because 
of this, it is hard to validate my findings based on the research of others. However, due to the 
current lack of material on this subject, this study may contribute significantly to the field. 
 My own positionality is also a hindrance for this study. I identify as a white, cisgender 
female. I received elementary and secondary schooling in the United States from 2000-2013, and 
was provided with textbooks similar to the one used for this study. Because of my own biases 
and where I was educated, it may be more difficult for me to discern fact from injustice because 
the injustices present do not reflect on any of my identities. Rather, these things have been taught 
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to me as facts throughout my K-12 schooling, and were not encouraged to be criticized or 
questioned. Throughout my own education, I was presented with the standard, white narratives. 
Finally, the nature of the study is very subjective. Due to the method of deciding whether 
representations are hero making, villain making, marginalization, partial truth, or accurate, the 
research is subject to my own preferences in categorization. Various instances also have the 
potential to be alternatively categorized based on the biases and preferences of the reader. 
However, it must be noted that upon further review by peers, this subjectivity could be narrowed 
or eliminated. Additionally, the term “accurate” is also very subjective, as nothing is ever truly 
accurate or neutral in terms of history, because there is always an alternative point of view. 
However, this term was the most useful one available for the meaning that I was trying to 
convey. 
Future Research 
 More research needs to be done on racial historical representations in elementary social 
studies curricula. This could be in the context of looking at a specific race or multiple races, but 
currently this study is the only one to my knowledge that exists on this topic. Additionally, future 
research should include more textbooks to provide a more comprehensive and representative 
look at how textbooks perform on inclusion overall.  
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Appendix A: Data Recorded from United States History, Canada, Mexico, & Central America (Harcourt, 2003) 
Unit 1—“The Land and Early People” 
# Page 
Number 
Text, 
primary 
source, 
secondary 
source 
Quote Section title 
 
Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Hero making, 
villain making, 
partial truth, 
marginalization, 
stereotype, 
accurate 
Notes 
1 48 Text “Many of the 
towns in the West 
were first settled 
by people from 
Spain from 
Mexico, and 
other countries in 
Latin America.” 
“Types of 
Settlement” 
Hispanic Partial truth Missed opportunity 
to explain why 
people of Latin 
America made these 
places and how they 
came to be part of 
the US as we know 
it. 
2 56 Text “The history of 
the United States 
of America 
begins long 
before there was 
a United States.” 
“The First 
Americans” 
Native American Accurate Acknowledges 
presence of Native 
Americans on North 
American continent 
prior to invasion of 
Europeans. 
3 59 Text “Like the 
Creation story in 
the Bible, some 
Native American 
origin stories…” 
 “Origin 
Stories” 
Native American, 
White 
Marginalization Portrays Native 
American culture as 
something that 
cannot stand on its 
own, but rather 
something that must 
be connected to 
white culture 
 
Assumes readers 
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know the Bible’s 
creation story 
(marginalizes readers 
of other faith 
backgrounds) 
4 73 Text “The Navajos 
believed…” 
 “Navajo 
Beliefs” 
Native American Partial Truth Talks about Native 
American beliefs as 
part of the past 
5 102-103 Text “They are terribly 
ugly and have a 
dreadful smell of 
spoiled milk.” 
Special 
Section—“San 
Salvador” from 
The World in 
1492 by 
Jamake 
Highwater 
White  Villain Making Depicts white 
settlers from Native 
American (Taino) 
perspective. 
 
Unit 2—“Time of Encounters” 
# Page 
Number 
Text, 
primary 
source, 
secondary 
source 
Quote Section title 
 
Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Hero making, 
villain making, 
partial truth, 
marginalization, 
stereotype, 
accurate 
Notes 
6 106 Text “Some groups of 
Native Americans 
had established 
powerful empires.” 
“The 
Americas” 
Native American Accurate This exposes readers 
to Native American 
accomplishments 
before the arrival of 
European settlers. 
7 110-111 Text  “Africa” Black (African) Marginalization, 
partial truth 
Focused more on the 
landforms of African 
than on the 
contributions of 
RACE IN ELEMENTARY TEXTBOOKS  58 
African people. 
8 115 Text  “An End to 
East-West 
Trade” 
Middle Eastern 
(Turks), White 
(Europeans) 
Villain making Says Ottomans closed 
off silk road abruptly 
and almost without 
reason which was bad 
because it negatively 
impacted Europeans. 
 
Ignores role of 
European aggression 
in this decision (even 
though aggression 
from other sides is not 
always ignored). 
9 118 Text  “Portugal 
Leads the 
Way” 
Black (African), 
White (European) 
Marginalization Talks about slavery as 
a profitable business 
without 
acknowledging 
human rights abuses 
or that there is 
anything wrong with 
slavery. 
 
Europeans are still 
portrayed as heroic 
explorers despite the 
imposition of slavery. 
10 118-119 Text  “Dias and De 
Gama” 
White (European) Hero making Portrays Portugal 
positively for 
spreading their 
culture and making 
lots of money but 
ignores the effects of 
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these actions on other 
groups and countries. 
11 121 Text “These nations also 
hoped to claim, or 
declare they owned, 
new lands in hope of 
building their 
empires and 
discovering new 
riches” 
“Europeans 
Explore the 
World” 
White (European) Hero making Praises efforts of 
Europeans while 
ignoring the effects of 
their actions on other 
groups. 
12 121-123 Text  “Christopher 
Columbus” 
White (European) Hero making Talks about successes 
of Columbus’s 
exploration and does 
not acknowledge the 
negative impact of it 
on Native American 
populations. 
13 122 Text “By 1492 the 
Spanish monarchs 
had forced the 
Muslims, who would 
not become Catholic, 
out of Spain. They 
also forced all 
Jewish people to 
leave Spain.” 
“Christopher 
Columbus” 
Jewish, European 
(White) 
Partial truth They present this in a 
way that ignores the 
brutalities and 
injustices that 
occurred in this 
process. Additionally, 
they do not 
acknowledge this as a 
bad thing. 
14 123 Text  Special 
Section—
“Heritage: 
Columbus 
Day” 
White (European) Hero making Celebrates Columbus 
despite the atrocities 
he committed. 
15 123 Text “Vespucci came to 
realize that he, 
“An Unknown 
Continent” 
White (European) Hero making Portrayed as heroes 
for exploring an 
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Columbus, and 
Caboto had found an 
unknown continent.” 
“unknown continent” 
that was actually 
already known about 
by the people who 
inhabited it. 
16 124 Text “Magellan himself 
was killed in the 
spring of 1521 
during a battle with 
the people of one of 
the Philippine 
Islands in Southeast 
Asia.” 
“First Voyage 
Around the 
World” 
Asian 
(Philippine), 
White (European) 
Accurate Tells about the death 
of Magellan during 
exploration. 
17 125 Text  “Spain 
Challenges 
Portugal” 
Native American, 
White (European) 
Partial truth This section talks 
about arbitrarily 
taking claim of land 
without talking about 
the people who things 
were being taken 
from. Additionally, 
these groups took it 
into their own 
authority to divide 
land that did not 
belong to them. 
18 127 Text “The explorers and 
soldiers eventually 
pushed deep into 
North America and 
South America. 
Along the way they 
conquered many of 
the native peoples 
“The Spanish 
Conquerors” 
White 
(European), 
Native American 
Hero making The Spanish are 
glorified for 
conquering native 
people without 
acknowledging the 
effects that their 
actions had on those 
people. 
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who were already 
living there.” 
 
19 127-128 Text  “Juan Ponce 
de Léon” 
White (European) Hero making He is praised for his 
exploration efforts 
without 
acknowledging the 
effects of his 
exploration on native 
people. 
20 128 Primary 
source—
drawing 
“This painting shows 
the meeting of 
Motecuhzoma and 
Cortés. Malintzin 
helped translate for 
the conquistadors.” 
“Cortés in 
Mexico” 
Native, White 
(European) 
Accurate This picture does not 
appear to favor one 
side or the other. 
21 128 Primary 
source—
quote 
“We are waging a 
just and good war 
which will bring us 
fame…” 
“Cortés in 
Mexico” 
White (European) Hero making Portrays war waged 
on Native people as 
“just and good.” The 
book offers no 
counterargument. 
22 131 Text “three Spanish 
explorers…and an 
African named…” 
“Golden 
Cities” 
Black (African), 
White (European) 
Marginalization This shows a 
difference in 
demonstrated 
importance. The 
white explorers are 
named by their 
country while the 
African man’s 
heritage is 
generalized to an 
entire continent.  
23 131 Text “During the 
expedition, Esteban 
“Golden 
Cities” 
Black (African), 
Native American 
Accurate This gives an accurate 
account of what 
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was killed by a group 
of Zuni Indians after 
he approached the 
Zuni pueblo.” 
happened during the 
expedition. 
24 131 Secondary 
source—
picture  
“Cabeza de Vaca, 
Esteban, and two 
others were the only 
survivors of the 
Navárez expedition 
to North America.” 
“Golden 
Cities” 
Black (African), 
White (European) 
Accurate These people are 
shown as being very 
valiant explorers. 
25 132 Primary 
source—
painting 
 “De Soto in 
the Southeast” 
Native American 
(Mobile), White 
(European) 
Stereotype The Mobile people 
are portrayed very 
stereotypically. They 
are seen wearing 
barely any clothing, 
while the Europeans 
are shown wearing 
furs, which would 
never have happened 
during the same 
season. 
26 133 Text “De Soto claimed for 
Spain much of the 
land his expedition 
had explored” 
“De Soto in 
the Southeast” 
White (European) Hero making De Soto is portrayed 
as a hero for claiming 
land that did not 
belong to him. 
27 137 Primary 
source—
quote  
“These people are 
the most beautiful 
and have the most 
civil customs we 
have seen on this 
voyage. They are of 
a bronze color and 
some tend to 
“Verrazano 
Leads the 
Way” 
Native American, 
White (European) 
Stereotype His quote makes it 
sound like the other 
Native Americans 
were somehow ugly 
or uncivilized. 
Additionally, his 
description makes the 
Native Americans he 
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whiteness, others to a 
tawny color. The 
face is clear-cut, the 
hair is long and 
black, and they take 
great care to decorate 
it…” 
encountered sound 
very exotic. 
28 137 Text “…claimed the land 
for France” 
“Cartier 
Moves 
Inland” 
White (European) Hero Making The text says he 
claimed the land 
without 
acknowledging who 
he claimed it from or 
how it was claimed. 
29 144 Text “Spanish colonists 
needed many 
workers to grow 
their crops, to mine 
gold and silver, and 
to build and provide 
services in their 
cities. So they made 
slaves of the 
American Indian 
peoples they had 
conquered.” 
“Building 
New Spain” 
Native American, 
White  
Marginalization The description 
makes it sound like 
slavery was a 
necessity and the only 
viable option for 
getting the work 
done. 
30 145 Text “Now thousands 
more [Native 
Americans] died of 
hunger, overwork, 
and disease.” 
“Building 
New Spain” 
Native American, 
White 
Accurate This acknowledges 
wrongs committed on 
Native Americans. 
This section also 
talked about 
Bartolomé de Las 
Casas, who fought for 
the rights of Native 
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31 147 Text “Workers built the 
fort with…” 
“The Spanish 
Borderlands” 
Native American, 
White 
Partial truth Slaves are referred to 
as “workers”, which 
makes it sound better 
than it actually was. 
32 146-147 Secondary 
source—
picture  
 “The Spanish 
Borderlands” 
Native American, 
White 
Stereotype The Native 
Americans in the 
picture are portrayed 
very stereotypically. 
33 147 Text “The Spanish—and 
the animals they 
brought with them—
changed life for 
many of the Indians 
living in the 
borderlands.” 
“Ranches and 
Haciendas” 
White Hero making The text only 
mentions the positive 
impacts of the 
Spanish on the Native 
Americans. 
34 148 Text “The coming of the 
missions changed the 
way many Indians 
lived and worked. It 
also changed 
something more 
important to the 
Indians—the way 
they worshipped. 
While many Indians 
kept their traditional 
religions, others 
became Catholics.” 
“Missions” White, Native 
American 
Hero making The text mentions this 
change in religion as 
something positive 
without 
acknowledging the 
backlash that may 
have come from 
doing such a thing. 
35 150-155 Text  “New France” White, Native 
American 
Hero making Similarly to the 
chapter on New 
Spain, this chapter 
portrays the arrival of 
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the French settlers as 
overly positive 
without 
acknowledging the 
negative impacts that 
it had on the Native 
Americans. 
36 155 Text “Many settlers began 
to bring in Africans 
to do the work as 
slaves.” 
“Founding 
Louisiana” 
Black (African), 
White 
Partial truth The word “bring” 
does not accurately 
convey that the action 
was highly forced and 
unwanted by the 
African people. 
37 156-164 Text  “The English 
in the 
Americas” 
and “The 
Jamestown 
Colony” 
White, Native 
American 
Hero making Similarly to the 
chapters on New 
Spain and New 
France, the chapters 
on the English colony 
do not acknowledge 
the negative impacts 
of the arrival of the 
colonists on the 
Native Americans. 
38 163 Text “The first Africans 
also arrived that 
year. They came as 
free laborers paid to 
work in the tobacco 
fields. As more 
workers were 
needed, more 
Africans were 
brought to the 
“Prosperity 
and Growth” 
Black (African), 
White 
Partial truth “Free laborers” does 
not convey the same 
meaning as “slave”, 
and is used to make 
the enslavement of 
humans sound better. 
 
This makes it sound 
like slavery was 
necessary. 
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colony. Instead of 
paying these 
workers, however, 
colonial leaders 
enslaved them.” 
 
Slavery as an 
institution is 
portrayed as existing 
without question on 
its virtue. 
39 166-168 Text  “The 
Mayflower 
Compact”, 
Native American, 
White 
Partial truth This section talks 
about the prosperity 
and development of 
new colonies without 
mentioning the 
impact of the arrival 
of these people on the 
Native Americans. 
40 168 Text  Special 
section—
“Heritage: 
Thanksgiving 
Day” 
Native American, 
White 
Partial truth This section does not 
accurately portray the 
relationship of the 
settlers and the Native 
Americans. 
41 169 Text “Tisquantum stayed 
with the Plymouth 
colonists…” 
“The 
Plymouth 
Colony” 
Native American, 
White 
Partial truth This section does 
mention an important 
Native American 
figure (Tisquantum), 
but it seems like his 
noteworthiness comes 
from his willingness 
to cooperate and his 
ability to speak 
English. 
42 U2-2 – 
U2-5 
Text  “Carribbean” White 
(European), 
Caribbean 
Natives 
Hero making Although this chapter 
does talk about the 
Native people, they 
give much more 
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accomplishments of 
Spanish settlers in the 
area.  
43 U2-3 Text “When the Arawaks 
began dying, the 
owners looked for 
other workers. First 
they enslaved native 
people from the 
Lesser Antilles. 
Later, they brought 
Africans to work as 
slaves on the 
plantations.” 
“Spanish 
Settlement” 
Black (Africans), 
Native peoples 
(Arawaks),  
White (European) 
Partial truth This makes it sound 
like slavery is a 
process that just 
happens as opposed to 
an abuse of human 
rights. 
44 U2-6 – 
U2-10 
Text  “Mexico and 
Central 
America” 
White 
(European), 
Native Mexican 
(Mayan) 
Hero making Similarly to the 
section on Central 
America, the book 
does mention the 
impact of the Mayans 
but chooses to focus 
more on the impact of 
the Spanish settlers. 
45 U2-9 Text, 
diagram 
 “The 
Columbian 
Exchange”, 
“The Triangle 
Trade” 
Black (African), 
Hispanic, White 
(European) 
Partial truth Although this section 
acknowledges the 
existence of triangular 
trade, they choose not 
to mention how this 
system disadvantaged 
the non-white players. 
46 U2-11 – 
U2-13 
Text  “Canada’s 
Early People”, 
“Settling the 
First Nation’s 
People  
Accurate These pages are 
completely dedicated 
to talking about the 
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Land” accomplishments of 
the First Nation’s 
People of Canada, 
which is more than 
the half page sections 
giving to the native 
people of Mexico and 
Central America. 
47 U2-14 – 
U2-15 
Text  “Europeans 
Arrive” 
Native American, 
White (European) 
Partial truth This section talks 
about the arrival of 
the European settlers 
to Canada but fails to 
acknowledge the 
negative effects of 
this on the Native 
Americans. 
 
Unit 3—“The English Colonies” 
# Page 
Number 
Text, 
primary 
source, 
secondary 
source 
Quote Section title 
 
Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Hero making, 
villain making, 
partial truth, 
marginalization, 
stereotype, 
accurate 
Notes 
48 187-193 Text  “The 
Massachusetts 
Bay Colony” 
Native American, 
White 
Partial truth This section does 
not acknowledge 
that any 
interaction 
occurred between 
settlers and Native 
Americans in the 
Massachusetts 
RACE IN ELEMENTARY TEXTBOOKS  69 
Bay Colony  
49 194 Text, 
secondary 
source—
picture 
“Roger Williams lived 
with the Narragansett 
Indians before starting a 
settlement he called 
Providence.” 
“Roger 
Williams and 
Rhode Island” 
Native American 
(Narragansett), 
White 
Accurate This section 
portrays the 
Native Americans 
and Roger 
Williams in a 
positive (and 
accurate) light by 
showing them 
coexisting 
peacefully.  
50 198 Text “As settlers moved 
beyond the 
Massachusetts Bay 
Colony, they tried to 
keep peace with the 
region’s many Indian 
groups…however, 
fighting broke out 
between the colonists 
and the Pequots. The 
Pequots wanted to stop 
the colonists from taking 
over Indian lands.” 
“Indian Wars” Native American 
(Pequot), White 
Villain making This makes the 
Pequots look bad 
for wanting to 
defend their own 
land from 
conquest. 
51 198-199 Text  “Indian Wars” Native American, 
White 
Accurate This section on 
gives a neutral 
portrayal of King 
Philip’s War. 
52 202-203 Text “The Africans suffered 
greatly on the slave 
ships.” 
“Trading” (on 
Triangular 
Trade) 
Black (African), 
White 
Accurate This section 
acknowledges the 
atrocities 
committed during 
the slave trade. 
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53 211 Text “However, the Jews in 
New Amsterdam did not 
have many of the same 
rights as Christian 
colonists had.” 
“New 
Netherland” 
Jewish, White Accurate Here, the book 
acknowledges 
discrimination 
against Jewish 
people. 
54 212 Text “The settlers were 
fighting over land with 
the neighboring 
Delaware and 
Wappinger Indians and 
with other European 
colonists. Not long after 
he arrived, however, 
Stuyvesant helped 
resolve the conflicts over 
land.” 
“New 
Netherland 
Becomes New 
York” 
White, Native 
American 
(Wappinger) 
Hero Making This portrays 
Stuyvesant as a 
hero—he may 
have actually been 
very helpful, but 
the book makes it 
sound like he just 
dropped in and 
fixed everything. 
55 213-214 Text “When Penn arrived in 
Pennsylvania, he met 
with many of the leaders 
of the local Delaware 
Indian tribes.” 
“Pennsylvania 
and Delaware” 
Native American 
(Delaware), 
White 
Accurate This section talks 
about the 
development of 
relationships 
between Native 
Americans and 
settlers and 
portrays them 
accurately. 
56 220 Text “…Jews from many 
countries arrived. Free 
Africans came, too.” 
“The People 
of 
Philadelphia” 
Jewish, Black 
(African) 
Accurate This shows that 
Jewish people and 
Free Africans 
were welcome in 
Philadelphia. 
57 226 Text “Life on the frontier was 
full of dangers. Families 
had to protect 
“Life in the 
Backcountry” 
Native American, 
White 
Villain making This portrays 
Native Americans 
as bad for wanting 
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themselves…from 
possible attacks from 
Indians or other 
settlers.” 
to protect their 
land from 
conquest. 
58 236 Text “…required many 
workers, and since there 
were not enough 
workers available, many 
landowners bought 
enslaved Africans” 
“The 
Carolinas” 
Black (African), 
White 
Partial truth This makes 
slavery sound like 
a necessity.  
59 236 Text “To avoid conflict with 
the NAs, he forbade 
trading with them. 
[Oglethorpe] also did not 
allow slave traders to 
bring enslaved Africans 
into the colony.” 
“Georgia” Black (African), 
Native American, 
White 
Accurate This gives an 
accurate portrayal 
of an instance of 
positive Native-
European and 
African-European 
relations. 
60 237 Text “With this change in 
ownership also came a 
change to allow 
slaver…plantations 
growing cash crops 
quickly began to 
develop” 
“Georgia” Black (African), 
White 
Accurate Here, it is 
neutrally shown 
how a change in 
leadership 
allowed slavery to 
enter Georgia. 
61 242 Text ”In time, the main job of 
the planter’s family was 
to watch over the work 
of others” 
“Plantation 
Workers” 
White Accurate This neutrally 
shows how the 
role of the 
plantation 
owner’s family 
changed. 
62 242-244 Text  “Plantation 
Workers”, “A 
Slave’s Life” 
African 
American, White 
Accurate These sections lay 
out the facts of 
how slaves came 
RACE IN ELEMENTARY TEXTBOOKS  72 
to the southern 
colonies and what 
their lives were 
like after they got 
there. 
63 245 Text “Besides taking care of a 
plantation, a planter’s 
duties also included 
public service.” 
“A Planter’s 
Life” 
White Hero making The plantation 
owners are 
portrayed as 
heroes for their 
charitable work 
despite the fact 
that they owned 
slaves. 
64 250 Text “Eventually, free 
Africans also lived 
there.” 
“Other 
Southern 
Ports” 
African 
American 
Accurate This just shows 
how Wilmington 
became a haven 
for free slaves 
over time. 
65 U3-2 – 
U3-3 
Text “The strict class system 
in New Spain meant that 
most mestizos and native 
people were treated 
almost like slaves.” 
“Social 
Classes in 
New Spain” 
Mestizos, Native 
people, White 
Accurate This section 
accurately 
portrays the 
treatment of 
mestizo and 
native people. 
66 U3-8 Text “The Roman Catholic 
religion was important in 
Spanish colonial towns 
and cities.” 
“In the 
Spanish 
Borderlands” 
Native people, 
White 
Partial truth While it is 
accurate that the 
Roman Catholic 
faith was very 
important, they 
did not 
acknowledge that 
the religion was 
forced on the 
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67 U3-12 Text “…settlers came up with 
a new style of clothing 
that became common in 
the Canadian part of 
New France. The French 
settlers adopted many 
features of the clothing 
worn by the Hurons and 
other northern native 
people.” 
“Colonial 
Dress in New 
France” 
White, First 
Nation’s People 
(Huron) 
Hero making The settlers are 
given credit for 
making something 
new but it was not 
new because they 
got it from the 
Hurons. 
68 U3-12 Secondary 
source—
picture 
 “Colonial 
Dress in New 
France” 
First Nation’s 
People (Huron), 
White 
Stereotype The First Nation’s 
People in this 
picture are shown 
in front of teepees 
but they did not 
live in teepees 
because it would 
have been too 
cold. 
69 U3-15 Text “Each year the head of 
the Jesuits in New 
France sent a report to 
the government in 
France. These reports 
described the work of 
Jesuits among the Native 
Canadians.” 
“Religion and 
Daily Life” 
White, First 
Nation’s People 
Hero making This talks about 
how the Jesuits 
converted First 
Nation’s People to 
Catholicism but 
does not 
acknowledge that 
they had to 
eradicate tribal 
traditions to do so. 
70 U3-15 Primary 
source—
painting 
“This painting from 
1855 shows a missionary 
traveling in a canoe to 
“Religion and 
Daily Life” 
First Nation’s 
People, White 
Stereotype In this painting, it 
is clearly winter 
because the white 
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Canada’s Red River 
region.” 
man is wearing a 
long sleeved 
jacket and there 
are no leaves on 
the trees. 
However, the 
First Nation’s 
People are shown 
wearing no 
clothes. 
 
Unit 4—“The American Revolution” 
# Page 
Number 
Text, 
primary 
source, 
secondary 
source 
Quote Section title 
 
Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Hero making, 
villain making, 
partial truth, 
marginalization, 
stereotype, 
accurate 
Notes 
71 268 Text “To the French, the 
Ohio Valley was an 
important link 
between France’s 
holdings in Canada 
and Louisiana. The 
British, particularly 
those in the colonies 
of Pennsylvania and 
Virginia, saw it as an 
area for trade and 
growth.” 
“Rivalry in the 
Ohio Valley” 
Native American, 
White 
Partial truth This is justifying 
takeover of Native 
American lands. 
72 270 Text “Within days a large 
force of more than 
“Rivalry in the 
Ohio Valley” 
Native American, 
White 
Accurate This is an accurate 
representation of 
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600 French soldiers 
and 100 of their 
Indian allies…” 
what happened.  
73 270-271 Text “The British wanted 
to be sure of the 
Iroquois’s loyalty in 
the war against the 
French.” 
“The Albany Plan 
of Union” 
Native American 
(Iroquois), White 
Marginalization Depicts Native 
Americans as a 
pawn in the war to 
be used for 
personal gain. 
74 271-272 Text  “Braddock’s 
Defeat” 
Native American, 
White 
Accurate This section talks 
about how 
Parliament sent 
people to help 
fight French and 
Indian allies. In 
the end, the French 
and their Allies 
attacked the 
British and won. 
75 268-272 Text  “Braddock’s 
Defeat 
Native American, 
White 
Marginalization This chapter talks 
a lot about the 
Native Americans, 
but only about 
their usefulness in 
strategy—not their 
actual contriutions. 
76 272 Secondary 
source—
painting 
“General Braddock 
and his troops 
panicked when the 
French and Indians 
fired on them from 
behind rocks and 
trees.” 
“Braddock’s 
Defeat” 
Native American, 
White 
Stereotype In the scene 
depicted, it is 
April in 
Pennsylvania, 
which is still cold, 
but the Native 
Americans are 
shown without 
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clothing. 
77 273 Text “In 1756, however, 
it became a world 
war, known as the 
Seven Years war, 
with battles fought 
in Europe and Asia, 
as well as North 
America.” 
“Britain Wins 
North America” 
Asian, White Accurate This states how the 
war spread. 
78 275 Text “Under the terms of 
the Treaty of Paris, 
France gave most of 
its lands in present-
day Canada to 
Britain. France also 
gave up claim to 
most of the lands 
between the 
Appalachian 
Mountains and the 
Mississippi River.” 
“The British Road 
to Victory” 
Native American, 
White 
Partial truth This does not 
acknowledge that 
France is giving up 
a lot of the land 
that did not 
actually belong to 
them. Also, it 
never says what 
happens to all of 
France’s native 
allies. 
79 275 Text  “Pontiac’s 
Rebellion” 
Native American 
(Ottawa), White 
Accurate It seems that this 
section lays out the 
facts of Pontiac’s 
Rebellion without 
choosing a side. 
80 276 Text “The Proclamation 
of 1763 said that 
British colonists 
could not buy land 
west of the 
Appalachians from 
the Indians, hunt on 
“The 
Proclamation of 
1763” 
Native American, 
White 
Marginalization This focuses more 
on the feelings of 
the colonists than 
on the fact that this 
rule actually was 
not effective. 
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it, or explore it. 
Settlers already 
living there were to 
leave at once.” 
 
“The 
colonists…were 
furious. They felt the 
proclamation took 
away their right as 
British citizens to 
travel where they 
wanted.” 
81 276-277 Text  “America 
Continues West” 
White Hero making Daniel Boone is 
often regarded as a 
great American 
hero, which the 
book supports. His 
heroic portrayal 
does not include 
any interaction 
with the native 
Americans, or 
include that he was 
entering Native 
Lands. 
82 280-285 Text  “Colonists Speak 
Out” 
White Partial truth This chapter gives 
an overview of the 
events leading up 
to and that inspired 
the American 
Revolution only 
from a white, 
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middle class 
perspective. 
83 285 Text “Among the dead 
was a former slave 
named Crispus 
Attucks. Many 
people consider 
Crispus Attucks the 
first person to be 
killed in the struggle 
for American 
liberty.” 
“The Boston 
Massacre” 
African 
American 
Accurate This is an accurate 
representation of 
who he was. 
 
It is interesting 
that this man was a 
hero but no one 
knows who he is. 
84 289 Text “Disguised as 
Mohawk Indians, 
they broke open 342 
tea chests and 
dumped the tea into 
the harbor.” 
“The Boston Tea 
Party” 
Native American 
(Mohawk), White 
Marginalization, 
stereotype 
They tried to 
scapegoat the 
Native Americans, 
which is bad but 
no one ever 
questions it. 
 
How accurate 
were their 
disguises? 
85 296-297 Text “The king also 
called on Britain’s 
Iroquois and other 
Native American 
allies for help.” 
“A Foreign War” Native American 
(Iroquois), White 
Marginalization 
 
This is only 
mentioning the 
Native Americans 
in the context of 
using them for 
gain. 
86 302-307 Text  “Independence is 
Declared” 
White Hero making This chapter is all 
about the 
successes of the 
American 
Revolution and 
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celebrates 
freedom. 
However, students 
should be 
exploring the 
contrast between 
the idea of 
independence for 
America and the 
actuality, which 
was independence 
for white men. 
87 310 Text “Enslaved African 
Americans who 
joined the 
Continental Army 
were promised 
freedom after the 
war as a reward for 
their service.” 
“African 
Americans, Free 
and Enslaved” 
African 
American 
Partial truth This talks about 
how AAs were 
excited about the 
hopes of freedom, 
and how they were 
promised freedom, 
but doesn’t talk 
about how the 
promises weren’t 
kept 
88 311-312 Text  “People in the 
Western Lands” 
Native American, 
White 
Accurate This section talks 
about the 
relationship 
between Native 
American groups 
and the colonists 
after the war. 
89 312 Text “As a result of that 
friendship, 
Thayendanegaea 
attended school in 
Special section—
“Thayendanegea” 
Native American Partial truth The book is 
praising him for 
self-discipline, but 
it seems that their 
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Connecticut, where 
he became a 
Christian and took 
the name Joseph 
Brant.” 
definition of self-
discipline is 
assimilation. 
90 315, 316 Primary 
sources—
paintings 
 “Fighting the 
Revolutionary 
War” 
White Hero making In the other 
chapter they talked 
about how African 
Americans fought, 
but there are never 
any African 
Americans in the 
war paintings. 
91 318-319 Text  “American 
Heroes” 
White Hero making All of the “heroes” 
mentioned were 
white. 
92 U4-2 – 
U4-5 
Text  “Rebellion and 
Independence in 
Mexico” 
HIspanic Accurate This section talks 
about an important 
creole figure 
(Miguel Hidalgo) 
and how creole 
people were 
inspired to rebel 
against Spain. It 
portrays him 
neutrally. 
93 U4-6 – 
U4-7 
Text “It also ended 
slavery and special 
treatment for 
wealthy creole 
landowners…to win 
back the advantages 
they had lost, many 
“Central America 
and the 
Carribbean” 
Hispanic Partial truth This makes it 
sound like a 
reasonable way to 
regain control. 
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wealthy creoles 
supported dictators.” 
94 U4-8 Text  “Governing the 
Carribbean” 
Hispanic Marginalization In the 
corresponding 
chapter on the 
United States, we 
are in the 1700s. 
However, this 
section jumped 
right over 150 
years of history 
and is on Fidel 
Castro. This shows 
that the book is 
demonstrating that 
history of this 
region is able to be 
glazed over. 
95 U4-8 – 
U4-10 
Text “That action made 
the islands a self-
ruled dependent 
territory, or 
dependency.” 
“Caribbean 
Dependencies” 
Hispanic Accurate This is describing 
the relationship 
between the 
United States and 
its dependencies. 
96 U4-8 Text “…Francois 
Toussaint-
Louverture helped 
lead a slave revolt in 
the French colony of 
St. Domingue.” 
Special Section—
“Biography: 
Francois 
Toussaint-
ouverture” 
Black Accurate Shows a black 
leader in an 
accurate light. 
97 U4-10 Primary 
source—
photo 
“French President 
Jacques Chirac is 
welcomed by 
supporters as he 
“Caribbean 
Dependencies” 
Black, White Accurate This accurately 
portrays the 
relationship 
between the 
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arrives in 
Martinique.” 
French president 
and the people of 
his dependency.  
98 U4-12 – 
U4-15 
Text  “Canada’s Long 
Road to 
Independence” 
First Nation’s 
People, White 
Partial truth This section gives 
no mention of the 
role of the First 
Nation’s People in 
the fight for 
independence and 
adding territory to 
Canada.  
99 U4-15 Text  Special section—
“Heritage: Canada 
Day” 
First Nation’s 
People, White 
Marginalization This section gives 
no mention of the 
exclusion of the 
First Nation’s 
People from 
Canada Day. 
 
Unit 5—“A New Nation” 
# Page 
Number 
Text, 
primary 
source, 
secondary 
source 
Quote Section title 
 
Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Hero making, 
villain making, 
partial truth, 
marginalization, 
stereotype, 
accurate 
Notes 
100 349 Text “These lands had 
previously been set 
aside for Native 
Americans.” 
“The Western 
Lands” 
Native American, 
White 
Partial truth While it was 
briefly mentioned 
that western lands 
had been set aside 
for Native 
Americans, the 
text did not really 
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mention that no 
one ever cared 
about that.  
101 349 Text “The land was divided 
into squares that were 
called townships.” 
“The Western 
Lands” 
Native American, 
White 
Marginalization Again, the 
government is 
dividing land that 
it doesn’t have 
rights to. 
102 350 Text “The ordinance…did 
not allow slavery.” 
“The Western 
Lands” 
African 
American, White 
Accurate That slavery was 
not allowed was a 
fact. 
103 352 Text  “The 
Philadelphia 
Convention” 
White Hero making This section 
highlights famous 
people who were 
not delegates but 
does not 
acknowledge that 
entire groups were 
not being 
represented. 
104 356-357 Text “Delegates from 
northern and southern 
states argued about 
whether enslaved 
African Americans 
should be counted 
when figuring each 
state’s population.” 
“Debate and 
Compromise” 
African 
American, White 
Partial truth This section only 
talked about 
practicalities of 
whether or not 
slaves should be 
counted as people, 
the not human 
rights involved in 
this decision. 
105 370 Text “These include the 
‘unalienable rights’ of 
‘Life, Liberty, and the 
pursuit of Happiness’ 
“The Bill of 
Rights” 
White Hero making This section 
praises the Bill of 
Rights for 
equality, but fails 
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as described in the 
Declaration of 
Independence.” 
to acknowledge 
that it only 
protected the 
rights of white 
men. 
106 386-387 Text “At Fort Mandan, 
Lewis and Clark hired 
a French fur trader to 
interpret some Indian 
languages for them. 
The Fur trader was 
married to a Shoshone 
Indian woman named 
Sacagawea. Sacagawea 
agreed to guide the 
expedition when it 
reached the land of the 
Shoshones.” 
“Lewis and 
Clark” 
Native American 
(Shoshone), 
White 
Accurate This section talks 
about the 
components of 
Lewis and Clark’s 
expedition in a 
neutral manner. 
107 389 Text “…they	ran	into	many	
angry	Native	Americans	
who	tried	to	stop	them	
from	taking	their	lands” 
“The War of 
1812” 
Native American, 
White 
Villain making This makes it 
seem like Native 
Americans are at 
fault for defending 
themselves. 
108 390 Text “…the American forces 
beat the British and 
their Indian allies.” 
“War Fever” Native American, 
White 
Accurate  This is a factual 
representation of 
what happened. 
109 395 Text “Those states gave the 
vote to all white men, 
not just those who 
owned property” 
“Democracy 
Grows” 
White Accurate This is true. It is 
good that they 
made the 
clarification that it 
only covers white 
men. 
110 395 Text “No other country in “Democracy White, African Hero making What would even 
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the world was so 
democratic, even 
though women and 
most free African 
Americans could not 
vote and Native 
Americans were not 
counted as citizens” 
Grows” American, Native 
American 
inspire them to 
talk about how 
democratic the 
system was when 
it clearly was not? 
Also, they did not 
mention that 
African 
Americans are not 
even considered 
full citizens. 
111 396-397 Text  “The Election 
of Andrew 
Jackson” 
White Hero making This section talks 
about all of the 
positive aspects of 
Andrew Jackson 
even though he 
forcibly removed 
millions of Native 
Americans from 
their lands. 
112 389-399 Text  “Indian 
Removal” 
Native American, 
White 
Accurate This section 
accurately talks 
about the Indian 
Removal/Trail of 
Tears—it 
acknowledges the 
atrocities and that 
the Native 
Americans fought 
back. 
113 402 Text “Manifest 
destiny…referred to the 
belief shared by many 
“From Ocean 
to Ocean” 
White Hero Making This ignores that 
they thought this 
land was their 
RACE IN ELEMENTARY TEXTBOOKS  86 
Americans that they 
United States should 
one day stretch from 
the Atlantic Ocean to 
the Pacific Ocean” 
God-given right. 
114 402-403 Text “The American settlers, 
called Anglos, and 
many Tejanos—the 
settlers from Mexico 
who lived in Texas—
were angered by Santa 
Anna’s actions.” 
“Americans in 
Early Texas” 
Hispanic 
(Tejanos), White 
Accurate This section 
addresses how 
both sides acted in 
Texas’s war of 
independence. 
115 404 Text “…Christian 
missionaries pushed 
into…the Pacific 
Northwest” 
“Trails West” Native American, 
White 
Partial truth This does not 
mention any 
encounter with 
Native Americans 
in the area. 
Additionally, this 
does not 
acknowledge the 
effects of religious 
conversion 
mission on Native 
traditions. 
116 404 Text “they taught 
Christianity to the 
Cayuse Indians” 
“Trails West” Native American 
(Cayuse), White 
Partial truth This does not 
acknowledge how 
conversion diluted 
Native American 
traditions. 
117 405 Text “Finally, in 1846, 
President James K. 
Polk agreed to divide 
the Oregon Country 
“Trails West” Native American, 
White 
Marginalization Does not 
acknowledge that 
Polk did this on 
land that belonged 
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with Britain and signed 
a treaty fixing the 49th 
parallel as the dividing 
border.” 
to the Native 
Americans. 
118 407 Text  “War with 
Mexico” 
Hispanic, White Partial truth This section does 
not call the 
Mexican-
American War by 
name. It also does 
not talk about 
brutality and 
manipulation by 
the United States 
during the war. 
119 418 Text  “Inventions 
Bring 
Change” 
African 
American, White 
Partial truth This section does 
not acknowledge 
how the invention 
of the cotton gin 
changed the lives 
of African 
American slaves. 
120 U5-2 Text  “Growth of 
Canada” 
First Nation’s 
People, White 
Partial truth This section does 
not talk about how 
westward 
expansion affected 
First Nation’s 
people. 
121 U5-6 Text “In spite of floods, 
droughts, crop failures, 
and Indian raids…” 
“The Red 
River 
Colony” 
Native American, 
White 
Accurate This shows 
resilience among 
the white people 
despite the Native 
American raids 
that occurred.  
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Unit 6—“Civil War Times” 
# Page 
Number 
Text, 
primary 
source, 
secondary 
source 
Quote Section title 
 
Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Hero making, 
villain making, 
partial truth, 
marginalization, 
stereotype, 
accurate 
Notes 
124 437-440 Text “For settlers from 
the North, this 
meant a way of 
life without 
slavery. For 
settlers in the 
South, this meant 
taking along their 
enslaved workers.” 
“Division Over 
Slavery” 
African 
American, White 
Marginalization The text only talks 
about the slavery 
debate in the context 
of the white man’s 
perspective. 
122 U5-8 Text “In March 1885, they 
fought government 
soldiers. This delayed 
the railroad project for 
a time.” 
“Canada’s 
Railroad” 
Métis (First 
Nation’s People), 
White 
Villain making This makes them 
look like villains 
for defending 
themselves and 
delaying the 
railroad. 
123 U5-14 Text “In 1846, United States 
President James Polk 
tried to work out an 
agreement, but the 
Mexican leaders 
refused.” 
“The Mexican 
Cession”  
White, Hispanic Hero making This makes James 
Polk look good for 
trying to strike a 
deal but the text 
does not talk about 
why the Mexican 
government would 
turn the deal 
down. 
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125 440-441 Text  “The Dred Scott 
Decision” 
African 
American, White 
Partial truth The text does not 
dispute the decision 
despite the 
Constitution’s talk 
of equality. 
126 445 Text  “Slavery and the 
Law” 
African 
American, White 
Accurate This section talks 
about the different 
laws coming about 
dealing with slavery. 
127 444-445 Primary 
source—
painting 
“This scene shows 
a plantation on the 
Mississippi 
River.” 
“The Slave 
Economy” 
African 
American, White 
Accurate This painting does 
not take a stance on 
slavery. It simply 
depicts a scene. 
128 446 Text  “The 
Underground 
Railroad” 
African 
American, White 
Accurate This section talks 
about how the 
Underground 
Railroad worked. 
129 448-499 Text  “Abolitionists” African 
American, White 
Accurate This section talks 
about the rise of 
various abolitionists/ 
abolitionist groups 
at the time. 
130 450-455 Text  “The Union 
Breaks Apart” 
African 
American, White 
Accurate This section lays out 
the sequence of 
events leading up to 
the Civil War. 
131 455 Text “Although Lincoln 
promised not to 
abolish slavery in 
the South…” 
“The Election of 
1860 
White Hero making Abraham Lincoln 
was constantly 
portrayed as a hero 
even though he did 
not want to abolish 
slavery. 
132 458-464 Text  “The Civil War” African Partial Truth This section never 
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American, White mentions blatant 
racism in the South. 
It also only talks 
about the Civil War 
from the perspective 
of the white man. 
Finally, this chapter 
rarely mentions 
slave/Black 
involvement in the 
war in the south.  
133 464 Primary 
source—
picture 
“African American 
troops played a 
key role in support 
of the Union. 
Thousands of 
Hispanic 
Americans also 
took part in the 
war…” 
“Contributions 
for All” 
African 
American, 
Hispanic 
Accurate This photo does not 
take a specific 
stance on war 
involvement. 
134 478 Text “However, few 
people talked 
about the rights of 
slaves.” 
“The President’s 
Plan” 
African 
American, White 
Accurate The text 
acknowledges that 
people were not 
paying attention to 
the needs of African 
Americans. 
135 478 Text “These laws, 
called black codes, 
differed from state 
to state.” 
“The President’s 
Plan” 
African 
American, White 
Accurate This section talks 
about how former 
slaves were 
oppressed after the 
war. 
136 478 Text “Before any 
Southern state 
“Congress’s 
Plan” 
African 
American, White 
Partial truth The text does not 
mention that this 
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could reestablish 
its state 
government, it had 
to write a new 
state constitution 
giving all men, 
both black and 
white, the right to 
vote.” 
requirement did not 
really follow 
through. 
137 479-480 Text “[the Fifteenth 
Amendment] 
states that no 
citizen shall be 
denied the right to 
vote because of 
“race, color, or 
previous condition 
of servitude.” 
“Reconstruction 
Governments” 
African 
American 
Partial truth The text does not 
acknowledge that 
states still managed 
to restrict the right 
to vote. 
138 481-482 Text “It aided all needy 
people in the 
South, although 
freedmen—men, 
women, and 
children who had 
been slaves—were 
its main concern.” 
“The Freedmen’s 
Bureau” 
African 
American 
Accurate This section talked 
about the services 
provided by the 
Freedmen’s Bureau. 
139 483 Text “Sharecropping 
gave landowners 
the help they 
needed to work the 
fields. It also gave 
former slaves 
work for pay. Yet 
“Sharecropping” African 
American, White 
Accurate This section talks 
about both the 
positives and 
negatives of 
sharecropping. 
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few people got 
ahead through 
sharecropping.” 
140 484-485 Text “Despite the 
Fifteenth 
Amendment, new 
state laws were 
passed that made it 
very difficult, if 
not impossible, for 
African Americans 
to vote.” 
“Reconstruction 
Ends” 
African 
American 
Accurate This gives an 
accurate portrayal of 
the discrimination 
faced by African 
Americans. 
141 490-491 Text “Those treaties set 
up reservations.” 
“Conflict in the 
West” 
White, Native 
American 
Hero making This makes the 
government look 
like a hero for 
signing treaties to 
make reservations. 
Reservations are 
good, but they do 
not seem like 
enough. 
142 490 Primary 
source—
painting 
 “Conflict in the 
West” 
Native American, 
White 
Stereotype The Native 
Americans in this 
painting are all 
portrayed very 
stereotypically as 
they are all wearing 
feathered 
headdresses in the 
midst of battle. 
143 494-501 Text  “The Rise of 
New Industries” 
African 
American, 
Hispanic, Native 
Marginalization This chapter does 
not address how the 
Industrial 
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White 
Revolution affected 
minority groups. 
144 504 Text “Immigrants from 
China first came to 
the United States 
in Large numbers 
after the California 
gold rush.” 
“Immigrants 
from Asia” 
Asian Accurate This section talks 
about immigration 
trends in the United 
States, specifically 
those involving 
Asian immigrants. 
145 504-505 Text “Some immigrants 
also suffered 
physical attacks, 
and many were 
ridiculed for their 
religious beliefs.” 
“Reaction to 
Immigrants” 
Asian, Jewish, 
others not 
mentioned 
Accurate This section lays out 
the concrete was 
that immigrants 
faced 
discrimination. 
146 504-505 Text  “Immigrants 
from Asia”, 
“Reaction to 
Immigrants” 
Asian, Jewish, 
others not 
mentioned 
Marginalization, 
partial truth 
These sections do 
not identify positive 
attributes of 
immigrants. 
147 505 Text  “Reaction to 
Immigrants” 
Asian, Jewish, 
others not 
mentioned 
Partial truth “Racism” never 
stated. 
148 506-507 Text  “African 
Americans on 
the Move” 
African 
Americans 
Accurate This section talks 
about the movement 
of African 
Americans 
geographically and 
into new economic 
sectors. 
149 U6-10 – 
U6-14 
Text  “Conflicts that 
Divide Mexico” 
Mexican Marginalization, 
partial truth 
Although conflicts 
in Canada and 
Mexico are in fact 
different, despite 
their similarities, 
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they are portrayed in 
a light that 
transcends their 
differences and 
instead focuses on 
deficits. Mexico is 
portrayed as a 
broken nation 
broken, while 
Canada’s conflicts 
appear to be minor 
kinks. 
 
This chapter talks 
about Mexican 
immigration to US 
but not to the extent 
it should be, and 
they do not 
acknowledge 
treatment of 
immigrants in the 
US. 
 
Overall, this seems 
to give a negative 
portrayal of Mexico. 
 
Unit 7—“The Twentieth Century” 
# Page 
Number 
Text, 
primary 
source, 
Quote Section title 
 
Race(s)/ethnic 
group(s) 
referenced (or 
Hero making, 
villain making, 
partial truth, 
Notes 
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secondary 
source 
inappropriately 
excluded) 
marginalization, 
stereotype, 
accurate 
150 524-525 Text “By the 1870s 
those Americans 
controlled much 
of the land in 
Hawaii…” 
“The 
Hawaiian 
Islands” 
Native Hawaiian Partial truth This is portrayed as 
something normal and 
something that should not 
be questioned. 
151 526 Text “Some people 
now accused the 
country’s leaders 
of imperialism” 
“War with 
Spain” 
White Partial truth This is portrayed as if it is 
not true. 
152 527 Text “Spain agreed to 
give the United 
States control of 
Cuba, Puerto 
Rico, Guam, and 
the Philippine 
Islands.” 
“War with 
Spain” 
Asian, Hispanic, 
White 
Partial truth This land is being 
arbitrarily divided 
without the consent of the 
people who live there. 
153 528 Primary 
Source—
quote  
“’I wish to see 
the United States 
as the dominant 
power on the 
shores of the 
Pacific Ocean.’” 
“The 
Panama 
Canal” 
White Hero making This brings back feelings 
of manifest destiny and a 
conquest-at-all-costs 
attitude. 
154 534-535 Text  “More 
Reforms” 
African American Marginalization Although this section 
talks about the 
advancements of African 
Americans, it throws 
them into the “other” 
category. 
155 540 Text “The need for 
workers 
“Changes at 
Home” 
African American Partial truth The book did not 
acknowledge that African 
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especially helped 
African 
Americans” 
Americans lost these jobs 
when soldiers came 
home. 
Also the book did not talk 
about African Americans 
that fought in the war. 
156 542-543 Text  “New Forms 
of 
Expression” 
African American Accurate This section 
acknowledges the 
contributions of African 
American artists at the 
time. 
157 542-549 Text  “Good 
Times and 
Hard Times” 
African American Partial truth The book does not 
acknowledge how the 
economic changes 
affected minority groups. 
158 555-556 Text  “Worldwide 
Troubles” 
Asian, White Accurate This section talks about 
how various world 
leaders rose to power. 
159 557-558 Text “Americans were 
outraged by the 
attack on Pearl 
Harbor.” 
“The United 
States Enters 
the War” 
Asian, White Accurate This section talks about 
the emotions and actions 
that sparked US 
involvement in World 
War II. 
160 562-563 Text “…President 
Roosevelt 
ordered the army 
to put about 
110,000 Japanese 
Americans in 
what were called 
relocation 
camps.” 
“Japanese 
Americans” 
Asian, White Partial truth This is not portrayed as a 
bad thing. Also, it is not 
explicitly stated how 
negatively it affected the 
people in the camps and 
their families. 
161 567 Text “This plan of “The Pacific Asian, White Partial truth The text does not 
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island-hopping 
meant that Allied 
troops would 
take back the 
islands one at a 
time until they 
reached 
Tokyo…” 
Front” acknowledge the negative 
impacts this strategy had 
on civilians. 
162 568 Text “He wanted the 
war to end 
quickly.” 
“The War 
Ends” 
Asian, White Partial truth This makes it sound like 
killing that many civilians 
was justified. Also, the 
text does not talk about 
all of the devastating 
effects of the bomb. 
163 572 Text “Not until the 
war in Europe 
was over did 
people discover 
everything that 
Hitler and the 
Nazis had done.” 
“The 
Holocaust” 
Jewish, White Partial truth It is commonly known 
that this is not true. The 
United States knew, they 
just chose to turn a blind 
eye. 
164 573 Text “Americans used 
this strength to 
help feed and 
clothe war 
refugees and 
rebuild war-torn 
countries.” 
“Plans for 
Peace” 
White Hero making While this is true, there is 
a huge juxtaposition 
between the war 
brutalities committed by 
the United States and 
their charitable work 
post-war. 
165 582 Text  “The Korean 
War” 
Asian, White Accurate This section talks about 
how the United States got 
involved in the Korean 
War. 
166 584 Text “The United “A Crisis in Hispanic, White Partial truth This dilutes the actual 
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States Navy 
would keep 
Soviet ships that 
were carrying 
missiles from 
reaching Cuba.” 
Cuba” international 
embarrassment and 
failure that occurred with 
the Cuban Missile Crisis. 
167 587 Text “However, some 
African 
American leaders 
disagreed with 
King’s belief in 
nonviolent 
protest. Malcolm 
X was one of 
them.” 
“Other 
Ideas” 
African American Marginalization Malcolm X is 
consistently marginalized 
for belief in violent 
change but this book has 
demonstrated that violent 
change is the United 
States foreign policy 
strategy. 
168 589 Text  “Civil 
Rights for 
Other 
Groups” 
Hispanic Marginalization These groups gained 
rights but they were put 
in the “other” category. 
169 593 Text “Without the 
support of 
American troops, 
however, South 
Vietnam could 
not continue to 
fight.” 
“Nixon 
Resigns and 
Vietnam 
War Ends” 
Asian Partial truth The text does not 
specifically acknowledge 
that communism still won 
and that our efforts were 
not successful. 
170 U7-2 Text “Canada 
depended on its 
immigrant 
population to fill 
many of these 
jobs.” 
“Economic 
Growth” 
Asian, Jewish, 
White 
Accurate Accurately portrays 
immigrant impact on 
economic growth. 
171 U7-5 Text “To accomplish “Building a White, First Hero making This makes Canada look 
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this, the 
Canadians carved 
out from the 
Northwest 
Territories the 
new territory of 
Nunavut in 
1999.” 
Future” Nation’s People 
(Inuit) 
like a hero for doing what 
is right, and it does not 
acknowledge that 
Canada’s unjust policies 
started the problem in the 
first place. 
172 U7-7 Text  “Building a 
Future” 
Hispanic, white Partial truth This section does not 
acknowledge the United 
States’ role in the 
downfall of the Mexican 
economy. 
173 U7-8 Text “People from the 
countryside 
continue to move 
to the cities. 
Because of this, 
many Mexican 
cities are 
overcrowded.” 
“Concerns 
for the 
Future” 
Hispanic Marginalization, 
partial truth 
Mexico is undergoing 
many of the 
industrialization 
challenges that the US 
went through but in the 
US it wasn’t presented as 
a problem while it’s 
counted as a concern for 
Mexico. Mexico is 
constantly talked about 
with deficits. 
 
174 U7-9 – 
U7-14 
Text  “Central 
America and 
the 
Caribbean” 
Hispanic Partial truth Talks about new 
government/changes but 
not about how the US 
manipulated these 
governments and their 
own roles in the 
downfalls of these 
countries. 
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Unit 8—“The United States and the World” 
# Page 
Number 
Text, 
primary 
source, 
secondary 
source 
Quote Section title 
 
Race(s)/ethnic 
group(s) 
referenced (or 
inappropriately 
excluded) 
Hero making, 
villain making, 
partial truth, 
marginalization, 
stereotype, 
accurate 
Notes 
175 620-621 Text  “A Growing 
Nation” 
Hispanic Accurate This talks about 
how immigration 
has contributed to 
changes in the 
United States 
population. 
176 622-623 Text “These common beliefs 
help unite Americans.” 
“A Diverse 
Nation” 
Hispanic, Asian, 
African 
American, Native 
American, Other, 
White 
Marginalization While some 
people hold these 
beliefs, they are 
very much more 
common to white, 
middle class 
people. This 
statement is a 
sweeping 
generalization.  
177 628-629 Text  “The Effects 
of Growth” 
African 
American, 
Hispanic, Asian, 
Native American, 
Other 
Marginalization This section talks 
about changes in 
cities with 
population 
growth. It was a 
missed 
opportunity to talk 
about the rise of 
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gentrification. 
178 635-636 Text  “A Global 
Economy” 
White Hero making This section only 
talks about the 
positives of 
international trade, 
and not about the 
manipulation that 
often occurs in 
international trade 
on non-white 
nations. 
179 653 Text “Most people in 
Mexico today trace 
their cultural heritage 
to two main groups—
Native American and 
Spanish.” 
“The Land 
and People of 
Mexico” 
Hispanic Accurate This section talks 
about the ancestry 
of the people of 
Mexico. 
180 653 Text  “Mexico, a 
Republic” 
Hispanic  Accurate This talks about 
the rebellion 
inspired by 
Miguel Hidalgo. 
181 654 Text “Three years later, 
following a war with 
the United States, 
Mexico agreed to give 
up most of its 
remaining northern 
lands to the United 
States.” 
“Mexico, a 
Republic” 
Hispanic Partial truth This makes it 
sound like 
everything was 
completely 
peaceful and 
Mexico just 
decided to give up 
its lands to be 
nice. 
182 654 Text  “Mexico, a 
Republic” 
Hispanic Accurate In this section, the 
text addresses the 
French invasion of 
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Mexico. 
183 656 Primary 
source—
photo 
“The trip emphasized 
strong the ties between 
the two nations.” 
“A Growing 
Middle 
Class” 
Hispanic, White Partial truth This seems like an 
overly-positive 
representation of 
United States-
Mexican relations. 
184 656 Text  “A Growing 
Middle 
Class” 
Hispanic, White Partial truth This section only 
addresses the 
positive aspects of 
NAFTA. 
185 659 Text  “The Land 
and People” 
Hispanic, White Accurate This section talked 
about how the 
Central American 
landscape 
impressed 
explorers. It also 
talks about the 
ancestry of the 
people of this 
region. 
186 660 Text “In 1952 Puerto Rico 
became a 
commonwealth…” 
“Government 
in the 
Regions” 
Hispanic Accurate This just 
demonstrates how 
the relationship 
between the 
United States and 
Puerto Rico 
changed. 
187 660 Text  “Government 
in the 
Regions” 
Hispanic Partial truth Cuba is only 
talked about in the 
context of the 
dictatorship (the 
text does not 
mention the 
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problems it had 
with the US in 
declaring 
independence). 
188 661 Text “Jean-Bertrand Aristide 
was elected, but 
military leaders soon 
took over. Aristide 
escaped to the United 
States. To help end 
military rule and return 
Aristide to office, the 
US sent troops to Haiti 
in 1994” 
“Government 
in the 
Regions” 
White, Haitian Hero making This shows the 
heroic efforts of 
the United States 
in the region. 
189 665 Text  “South 
America and 
its People” 
Hispanic, White Partial truth This section talks 
about the 
beginning of 
colonialism, but 
does not 
acknowledge the 
negative aspects 
of this. 
190 666 Text “They had observed the 
success of the 13 
British colonies in 
North America in  
breaking free of British 
rule and forming the 
United States.” 
“South 
America and 
its People” 
White Hero making This makes the US 
look like heroes 
that inspired 
revolution over 
the individual 
wants of countries 
in South America. 
191 671 Text  “Journey to 
Self-
Government” 
First Nation’s 
People, White 
Partial truth This section talks 
about settlers’ 
journeys to 
freedom from 
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European rule but 
does not 
acknowledge the 
First Nation’s 
People’s actions in 
this process.  
192 673 Text “In 1999 Nunavut, part 
of the Northwest 
Territories, became 
Canada’s third 
territory.” 
“New 
Solutions to 
Old 
Problems” 
First Nation’s 
People (Inuit), 
White 
Partial truth This section talks 
about how Inuits 
govern Nunavut as 
their own but does 
not  acknowledge 
the struggle to get 
there. 
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Appendix B: Data Points Sorted by Continuum Category 
Category Instance number Total 
instances 
Included, but in a way that 
inappropriately portrayed 
the group in a negative 
light 
5, 8, 25, 27, 32, 50, 57, 68, 70, 76, 107, 122, 142 13 
Marginalized by inclusion 3, 7, 9, 22, 29, 73, 75, 80, 84, 85, 94, 99, 101, 117, 
124, 143, 146, 149, 154, 167, 168, 173, 176, 177 
23 
Included, but only in a 
partially accurate context 
1, 4, 13, 17, 31, 36, 38, 39, 40, 41, 43, 45, 47, 48, 58, 
66, 71, 78, 82, 87, 89, 93, 98, 100, 104, 115, 116, 118, 
119, 120, 125, 132, 136, 137, 147, 150, 151, 152, 155, 
157, 160, 161, 162, 163, 166, 169, 172, 174, 181, 183, 
184, 187, 189, 191, 192 
55 
Appropriately included 2, 6, 16, 20, 23, 24, 30, 46, 49, 51, 52, 53, 55, 56, 59, 
60, 61, 62, 64, 65, 72, 74, 77, 79, 83, 88, 92, 95, 96, 
97, 102, 106, 108, 109, 112, 114, 121, 126, 127, 128, 
129, 130, 133, 134, 135, 138, 139, 140, 144, 145, 148, 
156, 158, 159, 165, 170, 175, 179, 180, 182, 185, 186 
62 
Praised to an inappropriate 
extent 
10, 11, 12, 14, 15, 18, 19, 21, 24, 26, 28, 33, 34, 35, 
37, 42, 44, 54, 63, 67, 69, 81, 86, 90, 91, 103, 105, 
110, 111, 113, 123, 131, 141, 164, 153, 171, 178, 188, 
190 
39 
Grand Total 192 
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Appendix C: Data Points Sorted by Race/Ethnicity 
Race Included in a 
way that 
inappropriat
ely portrayed 
the group in 
a negative 
light 
Marginalized 
by inclusion 
(or lack 
thereof) 
Included, but 
only in a 
partially 
accurate 
context 
Appropriatel
y included 
Praised to an 
inappropriat
e extent 
(hero 
making) 
African 
American/ 
Black 
 7, 9, 22, 124, 
143, 154, 167, 
176, 177 
36, 38, 43, 45, 
58, 87, 104, 
119, 125, 132, 
136, 137, 155, 
157 
23, 24, 52, 56, 
59, 60, 62, 64, 
83, 96, 97, 
102, 126, 127, 
128, 129, 130, 
133, 134, 135, 
138, 139, 140, 
148, 156 
 
Hispanic/ 
Latino 
 
 
 
94, 143, 149, 
168, 173, 176, 
177 
1, 93, 118, 
152, 166, 172, 
174, 181, 183, 
184, 187, 189 
92, 95, 114, 
133, 175, 179, 
180, 182, 185, 
186 
 
Native 
American 
(includes 
Native 
Canadian/ 
First Nation’s 
People) 
25, 27, 32, 50, 
57, 68, 70, 76, 
107, 122, 142 
3, 29, 73, 75, 
80, 84, 85, 
101, 117, 143, 
176, 177 
4, 17, 31, 39, 
40, 41, 43, 48, 
66, 71, 89, 98, 
99, 100, 115, 
116, 120, 150, 
191, 192 
2, 6, 20, 23, 
30, 46, 47, 49, 
51, 55, 59, 65, 
72, 74, 78, 79, 
88, 106, 108, 
112, 121 
 
Asian/ 
Asian 
American 
 143, 146, 176, 
177 
147, 152, 160, 
161, 162, 169 
16, 77, 144, 
145, 158, 159, 
165, 170 
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Other 8 146, 176, 177 13, 82, 147, 
163 
53, 56, 145, 
170 
 
White 5   16, 20, 24, 30, 
49, 51, 52, 53, 
55, 59, 60, 62, 
65, 72, 74, 77, 
79, 88, 97, 
102, 106, 108, 
109, 112, 114, 
121, 126, 127, 
128, 129, 130, 
134, 135, 139, 
158, 159, 165, 
170, 185 
10, 11, 12, 14, 
15, 18, 19, 21, 
26, 28, 33, 34, 
35, 37, 42, 44, 
54, 63, 67, 69, 
81, 86, 90, 91, 
103, 105, 110, 
111, 113, 123, 
131, 141, 151, 
153, 164, 171, 
178, 188, 190 
 
